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a trip to Angkor Wat,
poetry, literature, drama,
Lezonardo and Michelangelo.

temple dancers in Thailand.
Macchu Picchu and Brasilias,
weeping over Romeo and Juliet.

perception and understandings.
a visit with the ancient Greeks,
trips to museums, seminars, exhibits,

"High Life" music in West Africa.
a8 tour of France with Charles Boyer.
ballet, opera, string quartets, jazz.

rhythms of the South Pacific.
discovering that art is a way of life.
discovering texture, line, form, color.

D
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packages of media--films, strips, slides, records, tapes,
pictures which inform, instruct, delight, stir, inspire,
amuse, teach, and stretch the mind.

guides which assist teachers to integrate the super-
communication of the arts and humanities to illumine
and enrici: the ongoing curriculum in the 9th grade,
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"0 SEE LIFE; TO SEE THE WORLD; TO EYEWITNESS
GREAT EVENTS; TO WATCH THE FACES OF THE POOR AND
THE GESTURES OF THE PROUD; TO SEE STRANGE THINGS--
MACHINES, ARMIES, MULTITUDES, SHADOWS IN THE
JUNGLE AND ON TEE MOON; TO SEE MAN'S WORK--HIS
PAINTINGS, TOWERS AND DISCOVERIES; TO SEE THINGS
THOUSANDS OF MILES AWAY, THINGS HIDDEN BEHIND
WALLS AND WITHIN ROOMS, THINGS DANGEROUS TO COME
TO; ‘THE WOMEN THAT MEN LOVE AND MANY CHILDREN;'
TO SEE AND TO TAKE PLEASURE IN SEEING; TO SEE
AND BZ AMAZED; TO SEE AND BE INSTRUCTED; THUS
TO SEE, AND TO BE SHOWN, IS NOW THE WILL AND NEW

EXPECTANCY OF HALF MANKIND " *LIFE

THE UNIVERSITY OF THE STATE OF NEW YORK
THE STATE EDUCATION DEPARTMENT
ALBANY 1965

V380=N65-2000
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The research reported herein was suppnrtéd by a
grant from the United States Office of Education,
Department of Heglth, Educstion, and Welfare.

NOTES

English teachers will be interested in the new television series
entitled "Indian Fables and Legends," featuring Mrs, Muriel Wasi of the
Ministry of Education of New Delhi. This series was recently produced
by and is now available from the Division of Communications of the New
York State Education Department, Albany, New York. These legends are
also available on audiotape from the same source. Some of them are
available in printed form in the '"CUE Insights Through Literature." A
complete listing of these programs with synopsis of their content will
be found in the most recent edition of the CUE Social Studies Guide.

A survey vas made in CUE schools to find which rescurce materials
Vere nost useful to teachers., A wide range of ability and background
at ninth grade levels necessitated the provision of 2 wide range of re-
sCurces to serve all types of pupils, Since many teachers in the 10th,
lith, and 12th grades were anxious to have humanities materials, they
8lso use CUE resources, Some items have been included for these upper
grades, These items are noted "for later grades."

i s et s

e




:JAiEhia i s 4

A b

AEENRE

FOREWORD

iwo recent trends in educatiom met in an exciting astudy, known as
Project CUE, culture, understanding, enrichment, The first trend wae the
growing recognition om the part of educators and laymen, for doing a
better job of teaching the arts, the humarities, in the public schools,
The second trend recognized the potential impact of a well organized
"system" of instructionm to support the teacher in his duy-to-day teaching.

The combination of these two ideas prompted the United States Office of
Education to give the New York State Education Depertment a grant to ine
tegrate the arts into the curziculum through the technique of a carefully
Planned system of instruction, baged upcon media-materials, curriculum
guides, and suggested methodology and techniques for implementing the
program. The Division of Educational Communications and the Bureau of
Secondary Curriculum were assigned the task of operating the project under
the directorship of Dr. Robert Brown and Mrs. Grace N. Lacy,

Although the teaching of the humanities has been taking place in many
schools in the country for many years, the study being made by the
Education Department represented several different approaches. First, it
was decided that the humanities were for all students sud not Just for a
select few, who chose to elect a special humanities course at a particular
grade level, Second, the humanities are Part of all suiject area content
and should be recognized and appreciated in that context, Third, a care-
fully prepared program of media, materials and methodology could enable
the teacher and student to teach and learn in a superior way. With these
three points in mind, 13 experimental schocls were selected to integrate
the bumanities program into tike niach grade curriculum,

In July, 1963, nine teacher consultants came to Albany to select the
materials suitable to their subject areas. They then wrote lesson Plans
for use of the materisls, under the direction of Mrs. Lacy. The lesson
Plans were edited by the Bureau of Secondéry Curriculum and the assigned
subject. matter specialists, published, and sent to the 13 project schools,
Packages of the chosen materials were assembled and gent to the schools
by the Division of Educational Communications,

Mrs. Lacy visited all schocls to orient the teachers to the program
and z2xplain the CUE systes, Curriculum and audicvisual coordinators in
each school acted as liagon Persona between the school aud the CUE staff,
Throughout the year the materials aud guides were used and evaluated by
the CUE teachers., As a result of one year's use, the materials and guides
have been revised and upgraded im the light of the criticisms and
suggestions of more than 250 teachers. Dr. Brown conducted testing in all
schools before and after the cultural msterial had been used,

Special acknowledgement zhould be expressed to each individual who
participated in Project CUE, Since this is impossible, due to the large
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numbers that have contzibuted co the effort, the Department can only
recogunize in a general way, the help given by the United States Office of
Education; the National Art Gallery; the teachers, coordinators and
administrators in the thirteen project schools; the special writers and
subject area supervisors; the staff of the Division of Educatiomal
Communications and the Bureau of Secondary Curriculum; and the manu-
facturers and producers of the media-materials used,

Lae E, Cllpion
Director, Division of

Educational Communications

Hugh M. Flick

Associate Commissioner for
Cultural Education and
Special Services

ADDENDUM

CUE has now been renewed for a third year by the United States
Office of Education (1965-66). Interest in the project has become wide-
spread throughout the State,and requests for the guides and information
about the project come in from many parts of the country. A new "Do-It-
Yourself Guide,'" which gives helpful information to those schools inter-
ested in implementing the CUE system, is now available. Use of this
guide, CUE subject guidsns, and materials lists enable any school to
benefit from CUE's pioneer research in arts and humanities integration
through media and a "systems" approach.

Persons wishing further information about CUE should direct
inquiries to:

Director of CUE

New York State
Education Department

Albany, New York
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INTRODUCTION

In recent post-Sputnik years, there has been little time in the gchools
for the lvmanities. So many people seemed dedicated to the proposition
that scieace was the auswer to all their problems, that billions were
spent on experimeiit and esducation in the sciences and almost nothing at
all for the humanities. The thought seemed to prevail - Rembrandt and
Shakespeare - what good are they? They can't put a mac om the moon or
money in the bank. Because scicace has solved so many problems, people
think it can solve all problems even the gsocial ones. Scientific
solutions to human problems sound wonderful on paper but they too often
lack realism. They fail to take into account human passions, prejudices,
greed, fears, traditional and political realities.

We spend billions to get to the moon; and yct, we do not kmow how to
help the thousands of persons who die agonizingly of cancer each year,

We spend hundreds of thousands to find the half life of an obscure
atom, yet we cannot cure the comumon cold.

We test nuclear bombs to keep ahead of the Russians and expose our
children to genctic deterioration.

Modern chemistry heips us raise so much food farmers are paid for not
growving crops - yet, millions die of starvation annually. We sperd untold
sums on research in automation to put people out of work - we then speand
more to keep them on relief or give them psychiatric care.

Science promigses the abundant life and this we want but we need some-
thiag more - we need to learn how to live the good and satisfying life -
and this we can learn from the arts and the humanities.

The total measure of man must be more than scientific precision.
Science gives us knowledge and power of actiom. It tells us what we can
do - the lumanities tell us what we ought to do. We must have a knowledge
of science if wz are to live - a knowledge of the humanities if we are to
live well, The arts and humanities are less a sum of knowledge thar a
way of thinking and being which helps us mature, gives us values sad adds
new dimensions to our beings. Great scientists realize there iz no
dichotomy between ari and scisnce. Both artist and scientist are
studying nature in their own way to give new ingights to mau. Porward
looking educators realize that inatead of stressing the wumorization of
facts, we need streamlined courses which are thorough in their integration
of important principles and more than surface deep in their provision for

education in the process of making judgments, forming values and learaning
to think,
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Many people are begimning to think that the arts are forms of super-
communication sround which we can group many studies. The reason for
this ig - the more complicated the truth, and there are some very compli-
cated ones around today - the more likely it is to be grasped by an
experience with one of the poems or paintings or compositions of music
which speak to us through the eyes, the ears, and the heart to strike

responsive chords in us to help us understand the gveat ideas and
principles of man,

Much learning goes on at a nonverbal and emoticpal leval. Many people
feel that from a study of the arts and humsnities will come & knowledge of
the values which have stood the test of time and which give mex convictions
and the courage to stand by and for them. Thie conviction has growa so
great that the Council of Learned Societics has published a report on the
Humanities. Below are excerzis from this important report which rsquasts
the establishment of = HWational Foundation for the Hamanities. The re-
port urges expansion and improvement of activities im the arts aad
bumanities for the good of the national interest,

National Report of
THE COMMISSION ON THE HUMANITIES - 1964

“In the eyes of posterity, the success of the United Stutes
a8 a civilized society will be largely judged by the creative

activities of its citizems in art, architecture » literature,
music and the sciences.®

The President's Commission on Natiomal Goals.,

The humanities have playsd an essential role in forming, preserving and
transforming the social, moral and esthetic walues of every man of every
age. The hunanities are & body of knowledge usually takea to include the
study of history literature, the arts, religion and philosophy. These
studies are essentisl in ednecation for the growth of the individual as a
rational being and a responsible member of socliety,

Science and the arts are not dichotomous but are by nature allies., Iz
the inGerdependence of sciczce and the xmanities were more gemsrally

uwnderstood, men would be more likely to become masters of their techuology
and not its unthinking servants.

Even the most gifted individusl, whethor poat or pPhysician, will not
realize his fullest potential or make his fullest contributiom to his
times, unless his imagination has besn kindled by the aspirations and
accomplisimesits of those who have gone before him. The arts amd letters

are therefore, where we look most directly for the enriclment of the
individual's oxperiencs.
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Over the centuries, the humanities have sustained markind at the
deepest level of being. Im the formative years of our own couatry, it
was a group of statesmen who fused their own experience with that of the
Past to create the enduring Constitution of the Republic,

During our early history, we werc largely occupied in mastering the
physical anviromment. Soon after, advancing technology put its claim on
out airzies. The result has oftem been that our social, moral and
esthetic development lagged behind our material advance. We are proud
of our artists and schoiars and our technology, which has made their work
bighly available, but this is not excugh, Now more than ever, with the
rapid growth of knowledge and its transformation of soclsty's material
base, the humanities must command men of talent, intellact and spiric,

The stata of the humanities today creates a crisis for national
leadership. Many of the problems which confront the pPeople of the United
States involve the humanities, Among them are the fol lowing:

o All men require ideals snd vision. Anericans need today, as never
before, understandine ¢f gucn enduring values as Justice, freedom,
virtue, beauty and truth, Only thus do we join ourselves to the
beritage of our nation and human kind,

Wisdom -

. without the exercise of wisdom, free institutions and personal
libert! are gger_ule The hmnit::leg

impart insight and wisdom,
o When Americans accept their cultural responsibilities, the arts will
help us understand cultures op

other than our own. Few people can
undarstand a nation which spen ons on defeamse and will do
little or nothing to maintain the creative and imaginative capabili-
ties of its own pecple.

« World leadership canrot exist solely on the force of wealth and

technology. Only excellence of goals and conduct eatitle ~ne natiom
to ask otEeu to follow its lead,

ectancy and sutomation make leisure a source ~f
ersonal and community concern. The arts and humanities provids a

stabilizing influence and f£ill the abyss of leisure Jrofitably and
enjoyably.

o The arts and humanities hold values for all human beings regardless
of their abilities, interssts or means of livelihood. These studies
bhold such value for 211 men preacisely because they are focused upen
universal qualities rather than on specific and measurable ends,
They play a uniquely effective role in determining a man's bohavior
and values. These studies therefore should not be reserved for
scholars aione but should be for all students whether they Leave
school after grades 9, 12 » Or after college or a doctoral degree,
While the schools are not the only agency tc accomplish this task,
there is no other in America that bears so heavy a responsibility,
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USING CUE MATERIALS EFFECTIVELY

The following points are stressed to give insight into the CUE system
and the utilization of CUE muterials. CUE schools are supplied witk
packages of media described in the CUE guides. Other school or libraries
may also acquire the CUE materials from the listed producerz in the back
of this guide.

. CUE guides contain a wide selection of classroom tested materials reiated
to the New York State Curriculum so that the teacher may select those
which best suit the needs of his group.

. The Synopsis which is a description of each piece of material is
provided for the teachers convenience in selecting material to preview.

. Synopsis and‘Suggestions for Class Preparation" provide for class
orientation and motivation.

. "Look and Listen For"items point out important areas in the material,
Alerting students to these items results in increased retension of
important factors.

. "Follow-Up Activities'contain numerous suggestions to stimulate the
teachers own creativity.

. The Related Materials listings saves teacher time in locating other
sources. Librarians way wish to acquire CUE related materials for
teacher and student convenience.

. A stimulating learning atmosphere is made possible through permanent
and traveling exhibits of art reproductions and realia as well as
performances provided by CUE. These activities serve as a unifying
thread around which many student experiences may be grouped. Such
beneficial unification of learning experiences may be further
enhanced by:

. occasional use of team teaching
. use of art and music teachers as resource persons

. A TV program "Cultures and Continents" provide2 for mountain top experi-
ences ordinarily not obtainable in the classroom. This program gives
insight into non-western cultures through their arts. Large group
viewing of these programs enables some teachers to have free time for
mutual planning.

. Kinescopes (filmed veraiona)of these shows are available for those
schools not serviced by 7TV.

. Cutural organigations channel wany of their services to schools through
CUE.
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+ Business and .ndustry provide materials for schools through CUE.
Such services are related to the curricuium In a meaningful way.

. CUE provides materials to develop abstract concepts and generalizations.
Some of these materials may be seen, Lelt, smelled, heard, manipuléted,
or organized, assembled or taken apart during learning. These experiences

are those vhich cre retained and recalled and become a permanent part
of the students krowledge.

. There is no substitute for teacher guidance and insight ir selecting
placning, organizing and using instructional materials. CUE provides
the teacher with a wide choice of classroom tested, teacher certified
materials vhich save teacher time in locating and evaluating msterials
and free that time for the important personal aspects of teaching.

. CUE materials are keys which open doors to new vistas of learning
interest, broaden horizons and increase perception but it is still

the teacher who remains THE MASTER KEY in proper selection, use and
development of insights.

The Argument for Inter-disciplinary Relationships

Too commonly, the teacher teaches his subject,or a umit within it,
without referencz to its relationship to other. components of the
curriculum, Students often study one subject after another, with no
idea of what his growing fund of knowledge might contribute to an
integrated way of life,

The special job of education is to widen one's view of life, to
deeper insight into relationships and to counter the provincialism of
customary existence; in short, to engender an integrated outlook.

The arts and humanities may be used as a unifying thread in the
curriculum, This unitary view of the curriculum is important because:

o Comprehensive outlook is necessary for intelligent decisions.

o A person is an organized totality - not a collection 0f separate
parts.

o An atomized program of studies engenders disintegration in the life
of a society.

. The value of the subject is enhanced by an understanding of its
relationship to other subjects.

. Fnowledge does not exist in isolation; integrated subject matter is
more meaningful.

oty SRR YA AR PR QTR m:
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TIME TO INCLUDE THE ARTS?

Many teachers are firmly convinced of the worth of including the arts ,
in the curriculum But profess they do not havz the time to do so. The 1
following are a few suggestions for making tize available.

. Use the arts as a vehicle for subject skills ]
The study of all subjecte needs a vehicle. The arts can be such a ‘
vehicle - one can learn all the technique #nd skills of reading and
communication while learning about the arta. Art and science are inextri-
cably related; both are looking for sense, order, and beauty in the
univerce. True understandings of the people of the world cannot be
grasped out of the context of their arts. Industrial arts are an 4
outgrowth of fine arts. Homemaking involves knowledge and use of arts. 3
The compelling reason for use of the arts as a vehicle {s that students |
today are in dire need of acquiring a much higher level of cultural
competence than was formerly thought adequate,

. Use of large group inetruction
Several groups may view T-V, a film or hear a lecture given by one ;
person, thus freeing teachers for mutual planning or conference. o

. Independent Study
Students may use filmstrips, programed learning or do independent E
research on their own in study hall or learning center or library. :

. After school seminars -
On arts and humanities for interested groups may be given. ]

 Use of tixe ordinarily not used for study-Before school, lunch hours,
home room activity periods may be used for listening to good music or
other activities.

« Out of School time
Evenings, weekends may occasionally be used for museum or comcert
visits, architectural tours.

. Assembly programs may be cultural in nature. Thus iarge groups can
be reached.

. !.e of a stimulating environment

Students learn at least as much outside of class as in. Educational
displays provided by CUE, effective bulletin board displays create
an atmosphere for learning and teach students in incidental moments. 3

PR SR T S i




CULTURAL ITEM: "A LESSON IN MYTHOLOGY" (Filmstrip)
25 frames, Color, Photoplay Films.

"ULYSSES" (Filmstrip)
64 frames, Color, Photoplay Films.

CURRICULUM AREA: Our Ancient Greek Reritage
Introduction of Mythology

PURPOSES:

To contrast our cultural habits with those of the ancient Greeks.

To develop understandiag of some Greek deities and heroes.

To bulld appreciation for the Greek emphasis on courage in adversity.

SYNOPSIS:

This filmstrip presents the story of Ulysses in a series of
photographs from the film of the same name, enabling students to better
visualize life in ancient times.

SUGGESTED PREPARATION OF THE CLASS:

To develop background for understanding the filmstrip:

. Display photographs of the life of the ancient Greeks (CUE English
Kit, Life tearsheets, January 18, 1963).*

« Explain that although people have not changed basically over the
centuries, cultural habits and modes of living are very different
from century to century. For this reason, the literature of the
Greeks and Romans is still of interest, for we are concerned with
people. We warnt co know how people have reacted through the years;
we want to know if we would react the same way to similar situations

today.

Life in the 9th century B.C. for example, was certainly much simpler
than is ours today. It was often vielent, and tribal chiefs ruled.
Character was all-important to the ancient Greek. His courage in
adversity was the sole measure of his worth as a human being.

. Display the hierarchy of the gods. Explain further that religion,
too, was very different. The Greeks did not believe in one god.
Rather, they worshiped, and feared, many gods. These gods were
devious creatures, whose whims seem almost childish to us today.

Yet the Greeks believed these gods controlled their destinies through
manipulation of people and the elements.

. Display pictures of Greek heroes (Life Tearsheets). Explain that the
Greeks idealized their heroes, making them stronger, braver, and
handsomer than real men. Much Greek literature tells us about the

feats of these Greek gods and heroes .

T e e IR R TR T T AT S e AP e A T TP

Illustrations from the book "Classical Greece" (Life-Time Inc., 1965)
may be used if the tearsheets are not available.
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PUPILS SHOULD LOOK AND LISTEN FOR:

. The three major Greek deities (and their Roman equivalents):

Greek Roman _ Positicn

Zeus Jupiter King of the gods and men
Poseidon Neptune God of the sea

Athene Minerva Daughter of Zeus (Jupiter)

and goddess of wisdom
. Differences in the physical appearance of gods and of men.
. How their life differed from life today.

SUCGESTED FOLLOW-UP ACTIVITIES:

1. To test for comprehension of the filmstrip content, use the following
questions for class discussion:

. Why wers the three major deities important in the life of the
ancient Greeks?
. Why would life in ancient Greece appear strange to us today?

2. The age of gods and heroes must be understood if Homer's epics are
to be appreciated. Ask students to do some research on the various
legends and myths. This research can be presented to the class as
brief reports, which might include:

. Legends and myths: The Fall of Phaeton.
Pandora's Deadly Box.

The Myth of Persephone.
The Myth of the Sea Sirens.

. The gods: Zeus Athene Dionysus 4
Hades Circe Hermes 3
Poseidon Charon Aphrodite :
Apollo Pan The Furies ]
. The heroes: Hercules Atlas : Medea (heroine) ]
Achilles Daedalus Jason :

Cadmus Orpheus Icarus

Utilize Life tearsheets and slides of Greek sculpture to illustrate 3
these reports.

3. Have students read and report on some accounts of archeclogical

excavations that have brought better understanding of the Greek

civilization to modern times. (See'Primer of Archeology.") 4

4. Assign one student to read and report on the story of Prometheus,
leading into more background of the myths and legends.

SUGGESTED RELATED CREATIVE ACTIVITIES:

For deeper understanding of this form of literature:

. Students usually enjoy writing original myths. ;
. Students may wish to dramatize a myth they have particularly 1

enjoyed. | i
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CULTURAL ITEM: “THE RISE OF GREEK ART" (Film)
18 min., Color, McGraw-Hill Films,

CURRICULUM AREA: Our Ancient Greek Heritage
Introduction of Mythology

PURPOSES :

| To provide a brief story of the development of Greek art from the
8th to the 5th century B.C.

To present the cultural history of Greece as a background for under-
standing Greek mythology and literature.

To develop appreciation of Greek architecture, sculpture, and pottery
‘ together with knowledge of the technical terms commonly used.

SYNOPSIS: 3
More than 3000 years ago, an important civilization took form on the

Greek peninsula. The Hellenes (Greeks) created a society from which
emerged art forms noted for their vitality and flawless proportion.

S b o2 g S

From the film we learn of characteristics of 8th century geometric
style as shown in pottery decoration and small sculptures, the Oriental-
izing of sculpturc and pottery decoration in the 7th century, and the
archaic style of the 6th century B.C.,in the development of new pottery
shapes, treatment of the standing figure, and use of the Doric column.
Plans and elevations of temples illustrate the monumental archifecture
of this period, expressive of Greek systematic thought and organic
: unity. The sculptural decoration of these temples is compared with
: decorations on pottery. The Olympia sculptures and the buildings of g
? the Acropolis, especially the Parthenon, show how the classical style !
' replaced the archaic after a brief transitional period of severe styie. :
Beautiful photography cf the Parthenon pediment sculptures illustrates
how they embody Greek ideas.

SUGGESTED PREPARATION OF THE CLASS:

To assist students to get the most from the packed content of this
film:

1. Discuss the premise that the art of any period is an expression of the ;
thoughts and feelings and experiences of the society that produces it.

2. Display samples of the effect of Greek climate on Greek architecture
(Life tearsheet, May 3, 1963) and sculpture (Winged Victory, Life, July

! 1963) (CUE English Kit). Greece has clear skies and bright sunshine.

: In their architecture, the Greeks used high-relief sculpture on which the
bright sunshine could make striking patterns of light and dark.
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Some people think this clear atmosphere gave lucidity and clarity

to Greek thought. The Greeks expressed their ideal of a sound body
by idealizing their sculptures of man. They revealed their logic

and sound thinking in the perfect proportions of their buildings.
They revealed their ideal of the calm middle way by avoiding excesses
of ornamentation in their arts.

3. Explain that the contributions of the Greeks in art, drama, poetry,
philosophy and government were su great that we feel their continuing
influence today in meny aspects ¢f cur lives. This film will reveal

to us how this vita) art took form and developed from the 8th to the
Sth centuries B.C.

KEY WORDS AND NAMES:

Use tearsheets or other illustrative material to make sure students know
the meaning of these key words (see Insight sheets on architecture):

geometric Kouroi Erechtheum

Orientalizing Korai Temple of Athena f
archaic Doric Nike ‘
severe Ionic Propylaea

clasgical Corinthian frieze

monumental Parthenon pedixent

PUPILS SHOULD LOOK AND LISTEN FOR:

. The characteristics of the geometric period.

. The emerging vitality and increasing skill shown in archaic forms.

. Tne Oriental influences and severe styles,

. The characteristics of classic Greek art.

 The three orders and other details of architectural styles.

. The way gods and heroes and legend are used as decor on pottery and
architecture. '

. The similarities in each period's sculpture, pottery and architecture.

SUGGESTED FOLLOW-UP ACTIVITIES:

To assist the class to further gain the meaning of the art forms
shown in the film, ask:

1. How does the art of the Greeks reveal a growing, maturing society
and thought? (Trace the growth of skills and emergence of
p2rfection of the Parthenon.)

2. What aspects of the Parthenon displey a high degree of logical
thought and skill? (See Insight sheets on architecture.) Why
wvas the classical period of Greek art an epoch-making period?
Has any other period of art been comparable?

T T
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3. What are the characteristics of the three Greek orders? (Project
sketches of each and discuss.,)

4. Why are so few architectural monuments preserved for us from times
earlier than the classical age?

SUGGESTED RELATED ACTIVITIES:

To develop students' interest in Greek influence in art and architecture
ask them to:

« Look for Greek architecture in the community.

. Look for Greek design metifs, such as the orders, masks, egg and dart
or Greek key, honeysuckle, bead and reel , leaf and tongue.

. Visit a museum to see Greek sculpture and pottery.

- Read and report on books or magazine articles about Greek arts,
illustrating their reports with photographs or sketches.

Using illustrations, help students understand what is meant by the
term "classic" (see Insight sheet, "Classicism vs. Komanticism").

SUGGESTED RELATED CREATIVE ACTIVITIES:

. Ask students to write a theme on the subject, "How Greek Art and
Architecture Reveal Greek Ideals and Thought.®

RELATED MATERIALS:

Books:

The Greek Experience, Sir Maurice Bowra. (London: Wejidenfeld and
Nicolson, 1957)

The Greek Way, Edith Hamilton. (New York: Norton, 1930)
How the Greeks Built Cities. (London: Macmillan, 1949)

Articles in Horizon:

"The Glory of Greece"- Vol. I, no. 1, September, 1959,
"From the Classic Earth"- Vol. II, mo. 4, March 1960.
'Golden Sardis'- Vol. V, no. 7, September, 1963.

"The Year One"- Vol. VI, no. 1, Winter, 1964,

50 Centuries of Art by Frances H. Taylor
(N. Y.: Harper Bros., 1954, p. 39-94)

30 Great Artists by Bernard Meyers,

(Bantam Classic Paperback) (English CUE Kit)
Primer of Anthology by Nora Benjamin Kubie,
(N.Y.: Franklin Watts, 1957)
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CULTURAL ITEM: YAGE OF GODS AND HEROES" (Photographs)
Life Magazine, January 18, 1963 .

CURRIUCLUM AREA: Our Ancient Greek Heritage
Learning to Look

PURPOSES:

To study photographs to gain greater insight into the nature of Greek
life and thought.

To learn to read pictures by becoming aware of their elements of
organization.

Note: The teacher will have previously assigned individual pupils to
read and prepara summaries of myths about: Prometheus,
Persephone, Icarus, Oedipus;* and others. Other pupils may
be asked to identify the gods and heroes.

SYNOPSIS:

Artists paint to discover truth and create order. Creators in all the
arts make discoveries about the wonders and beautiez of nature and the
dignity and nobility of man. They give these an order which enables us
to see and understand life with greater depth.

The painter intensifies our experience by showing ideas and scenes
as seen through his unique vision. He widens our understanding and
deepens our feeling.

Religion and art were closely related in early man. Myths are a
prime source of subject in the arts, for Greek myths speak to all men.
The whole range of human emotions is revezled in them. Mythological

characters are larger than life, and speak to us of the universal
problems of man.

SUGGESTED PREPARATION OF TH. CLASS:

To assist students to better understand the reading of pictures,
explain material under synopsis, and:

. Display the painting of Prometheus Unbound. (Ask pupil to present
his summary of the myth.) Ask students their reactions to the paint-
ing. Help them see how the diagonal thrust of Prometheus's body
rising from the darkness, flame in hand, gives a feeling of the
strength of the human spirit rising above oppression and tyranny.

. Display The Fall of Icarus. (Ask pupil to present his summa.y of
the myth.) Assist students tc see how the color, swirling lines
and distortion of form give a feeling of excitement, terror and
destruction; the body of Icarus plummeting into the sea expresses
the doom of those who try to rise too high.

*0Oedipus for later grades only.
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. Display Oedipus Blinded * (Ask pupil to present his summary of the myth.)
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Assist students to see how the horizontal down-swooping lines, the
bleak jagged forms, the dejected lines of the body suggest Oadipus'

sorrow and defeat.

. Utilize illustrations of the Odyssey and hierarchies of gods and heroes

to clarify student thinking.

PUPILS SHOULD LOOK AND LISTEN FOR:

How color conveys mood.

SUGGESTED FOLLOW-UP ACTIVITIES:

To review, have the class help write a 1list of the values of picture

How line can convey movement and feeling.

How pictures can intensify feeling and meaning.
How pictures can clarify meaning and illumine and organize thinking.

study: e.g., clarifies text, helps organize thought, intensifies

meaning, gives pleasure,

SUGGESTED RELATED ACTIVITIES:

. To further illustrate mood and feelings as shown in paintings, obtain

Metropolitan Seminar print 79, Portfolio 7, The Fall of Icarus, by

Breughel. Display print as you read tiie poem, "Musee de Beaux Arts."

. Contrast the moods of Berman's magazine illustration of Icarue and

Breughel's painting.

. View the CUE film "Line" to learn more about what line can express.
. View slides of Greek sculpture of gods, goddesses and heroes.

SUGGESTED RELATED CREATIVE ACTIVITIES:

. Draw or paint an illustration of a myth.

. Write a poem which expresses a thought or lesson corveyed by a Greek

myth.
RELATED MATERIALS:
Films:
Line. (CUE)
Books:

Learning to Look, Joshua C. Taylor.

Chicago, 1llinois, 1957.)

* Illustrations from Life tearsheets.

(University of Chicago Preés,
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CULTURAL ITEM: Life tearsheets photographs, (small statuettes or any
. other materials pertaining to mythology).* -
Film - Better Bulletin Boards - Bailey Films. -

CURRICULUM AREA: Our Ancient Greek Heritage
Following Directions

TO THE TEACHER:
Reading directions accurately and quickly, and following them correctly,
are important skills. Pupils will be asked to follow a simple set of
written directions for preparing a bulletin board about Greek mythology.

Note: The success of this lesson will bebenhanced if the film Better
Bulletin Boards 1is shown first,

SUGGESTED PREPARATION OF THE CLASS:
Give each student a copy of these directions:

Directions for Making a Bulletin
Board

1. Choose a subject. This should be one idea that is important because
of what has been done in class.

2. Plan the title. Remember titles should be short and snappy. They are
headlines which draw attention to the display.

3. Gather the materials. Pictures, written work, small lightweight 3-D

materials, construction paper, index cards of various sizes and colors,

bits of yarn, carpet warp and ribbon or tape may be used; pins, staples,
bulletin board wax may be used for fastening. Small cardboard boxes to

hold 3-D figures may also be fastened to the board to lend variety.

4. Plan the design. Sketch the design first, Try to have balance and
variety in your design.

5. Make the lettering. Large lettering that can be read easily from
any place in the room is suggested for captions. It should be simple and

neat and attractive.

6. Set up the display. Lay materials out on floor or table, according

to your sketch plan. Rearrange if necessary before attaching to the

board. Does your display have balance and variety? Does it have contrast

in color and texture? Is your caption eye-catching? Does your bulletin
board add to the interest and beauty of the room? Does it teach something?
Is it imaginative and creative in presentation of ideas and use of materizis?

. Ask pupils who presented summaries and identifications to write them on
3 x 5 index cards so that they may become part of the bulletin board

display.

* Or illustrated from the book "Classical Greece" (Life-Time Inc., 1965).
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. Have the class, as a group, carry out the steps in the directions
through discussion. A committee of three pupils may then be elected
to set up the display.

PUPILS SHOULD LOOK FOR:

. The sequence of steps in the directions for bulletin board preparation.
. Means of presenting ideas forcefully.

. Means of communicating through line, shape and form.

. Use of these elements to lead the eye through the exhibit meaningfully.

SUGGESTED FOLLOW-UP ACTIVITIES:

To help pupili find out their own abilities at following suggestions
and communicating ideas graphically, have them evaluate their work,
using the following questions as guides:

Were the directions followed step by step?

Were the appropriate items selected in Step 3?

Why was the selection of the title important?

Was the best suggestion chosen? Why was it best?

Does the design create the proper mood for a display of mythology’
Does it communicate the right ideas?

How can the lettering be improved?

Is the information conveyed by the display accurate?
What were the sources of the finformation?

Can you say "yes" to all the questions under direction 6?
Can your design be improved? How?

RELATED MATERTALS:

Film:
Better Bulletin Boards. (Balley Films)

Booklet:

Bridges for Ideas--Bulletin Boards, Bureau of Visual Instruction, Univ,
of Texas, Auatin, Texas

Realia:

Alva Reproductions of Greek sculpture, coins, and pottery available from
the Philadelphia Museum of Art.

Letters:
Dick Blick, P. O. Box 1267, Galesburg, Illinois
Plastic, cork, plaster, cardboard, and metal
letters for use on bulletin board displays J
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CULTURAL ITEM: "GREECE" (Photographs and Text)
Life Magazine, January 4, 1964

CURRICULUM AREA: Our Ancient Greek Heritage
Recognizing Main Ideas

PURPOSES:

To gain greater understanding of the influence of the Greeks on
modern thought and art.

To review the process involved in identifying the main idea of a
paragraph and of an entire article.

SUGGESTED PREPARATION OF THE CLASS:

1. The teacher may wish to review the process involved in finding the
main idea of a paragraph and the characteristics of good titles.

2. Point out that photographs aid the reader by emphasizing the main.
ideas in the text.

PUPILS SHOULD LOOK AND LISTEN FOR:

. Impressions gained from the sculpture and photographs that help point

out main ideas.
. The highly developed skill in architecture.
Names of famous Greeks whose ideas have influenced our American way
of life.
. The name of a famous character in mythology who "depended more on
brains than on brawn.”

SUGGESTED FOLLOW-UP ACTIVITIES:

1. After the article has been presented , show the photographs with
titles masked. Have students write titles for the pictures.
Select and discuss some of the best student titles; compare their
titles with those in the text,.

2. Have students choose one title composed by the class and write their

, impressions of the influence of the idea on 20th century America.

3. Choose a panel to discuss the influence of these ideas on today's
thought. One student might report on the place of the Olympic
Games today.

4. Have students define these terms as they are used in context:
excellence, inviolate, mortal, sins, penalty of pride, reason.

.
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CULTURAL ITEM: "PROMETHEUS ‘BOUND" (Print)
by Rubens o
Plate 18 (Portfolio 2), Metropolitan Seminars in Art.

CURRICULUM AREA: Our Ancient Greek Heritage
Writing Paragraphs

PURPOSES ¢

To develop appreciation of the story of Prometheus, as a myth and
as the subject of literature and painting.

To give practice in writing a paragraph based on narrative.
To give experience in listerning and note-taking.

SUGGESTED PREPARATION OF THE CLASS:

As background for understanding the painting, explain that there were
three basic levels of existence in Greek life: gods and goddesses, heroes
and heroines, and mortal men and women. The gods were great divinities
who lived on Mount Olympus; the heroes and heroines were gsuperhuman beings
vho strove for fame and immortality; the mortal wzn were Greeks whose
ancestors were heroes and who lived with or without the gods' protection,
just as the heroes did. The Titans were an immortal race which ruled
supreme for eons before the gods overwhelmed them. Prometheus survived
this battle, but he still hated the gods.

The story of Prometheus should be presented at this point, by a
student assigned to prepare the story or by the teacher. The story
should be reviewed briefly if it has not been given previously. Instruct
students to take notes, recording their impressions of the painting as it
illustrates ideas in the myth.

The painting by the 17th century artist, Peter Paul Rubens, depicts
the punishment of Prometheus by Zeus. Rubens was an exponent of the
art form known as "baroque." The details of baroque art are arranged so
as to give an over-all effect of emotion; it is characterized by
curved and contorted form, a pervading sense of energy and movement,
and occasional exaggeration. The S curve and the diagonal line are
often used in baroque art to involve the spectator by creating
feelings of tension and emotion. These feelings are accentuated by

dramatic contrasts of light and dark.

PUPILS SHOULD LOOK AND LISTEN FOR:

The convincing manner in which this physical experience is drawn.
The romantic illumination on the body of Prometheus which focuses the

viewer's attention.
The use of diagonal line and contortion to set up tensions in the

viewer.
The sense of chained energy conveyed by the straining muscular forw.

11
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SUGGESTED FOLLOW-UP ACTIVITIES:
1.

2,

The sense of movement achieved by the spread of the eagle's wings,
The symbolism of the burning branch.

The meaning of the name "Prometheus."

The part played by Zeus in the myth.,

The reason for the importance of the eagle.

The importance of Hercules to the myth,

Ask students to write a paragraph recording their impressions of the
painting. Points should be made in the order in which events occurred
The teacher may lead the class to decide what is important enough for

inclusion in their paragraphs, The actual writing may be assigned for
outside the classroom,

The painting, sample notes, and samples of the written work will make
an interesting bulletin board. '

SUGGESTED RELATED ACTIVITIES:

Students who are interested, individually or in groups, may wish to
learn and to report more about the artist and his work, including:

- A character sketch of Rubens.
The history of the word "baroque" and what it means as an art term,

. Characteristics, and other examples, of baroque art and architecture.

Why the eagle in "Prometheus Bound" was done by Snyders and not
Rubens.

SUGGESTED RELATED CREATIVE ACTIVITIES:

Have students compare, through class discussion or written work, the

treatment of the Prometheus myth in literature with the treatment by
Rubens, They might consider:

- Selected lines from James Russell Lowell's poem, "Prometheus’
. These lines from the Greek drama by Aeschylus: '

I have foreknown
Clearly all things that should be; nothing done
Comes sudden to my soul - and I must bear
What is ordained with patience, being aware
Necessity doth front the universe
With an invincible gesture. Yet this curse
Which strikes me now, I find it hard to brave
In silence or in speech. Because I gave
Honor to mortals, I have yoked my soul
To this compelling fate. Because I stole
The secret fount of fire, whose bubbles went
Over the ferrule's brim, and manward sent
Art's mighty means and perfect rudiment,
That sin I expiate in this agony,
Hung here in fetters, 'neath the blanching sky.

12
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CULTURAL ITEM: "LA PRIMAVERA" (Print)
by Botticelli
Plates 58 and 59 (Portfolio 5), Metropolitan Seminars in Art

CURRICULUM AREA: Our Ancient Greek Heritage
Writing Paragraphs

PURPOSES :

To give some idea of the influence of mythology on art, as well as on
literature,

To compare the importance of noting detail in painting with including
detail in writing.

To introduce a painter of the Italian Renaissance and to femiliarige %
pupils with one of his paintings.

SYNOPSIS:

Botticelli (1440 - 1510) was a painter in !“lorence during the Italian
: Renaissance, when painters were leveloping tr:chniques of three-dimensional
] realism: perspective, light and shade, accuracy of anatomical structure
E and proportion. Botticelli adapted scme of these techniques but his
chief delight was in creating linear rhythms.

"La Primavera" is an inexhaustible succession of linear rhythms and
] arabesques. Consider the marvelous invention of the hair (Plate 59).

] Unlike any real head of hair, its constantly flowing convolutions have
: their own grace and logic. The less spectacular lines of the body are
: pure invention as well. Botticelli's lines express perfectly and non- £
1 verbally the aim of the picture: the lyrical celebration of grace, ;
refinement, and sensitivity to the beautiful. Our chief delight in it ;
comes from this ballet-like choreography of dancing lines and the E
skillful pattern of richly varied linear rhythms. :

o e S S

Renaissance painters chose classical and pagan subject matter as well
] as religious. Botticelli's "La Primavera" and its companion "The Birth
3 of Venus" are considered outstanding examples of Renaissance paganism in j
art. "La Primavera" (or "Spring") is an allegorical painting. g

it oeni o

SUGGESTED PREPARATION OF THE CLASS:

i o, E

To assist pupils to really "see" and understand the painting, tell
them about Botticelli's background and characteristics of his style

(Synopsis).

R AT A PO A e 73y e

Ask pupils to define "allegory." Point out that allegory can be
found in art as well as in literature. Tell them that Botticelli uses
mythical figures in his allegorical picture of spring.

Discuss the symbolism of Eros,* the Horae (hours) and the Three
Graces and Mercury.

* Cupid

] 13
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Draw a comparison between details used in writing to present a clear

picture, and details used by the artist to present a descriptive painting
such as this,

Point out and discuss details of the two prints as preparation for

writing two paragraphs: a paragraph developed by details, snd a para-
graph developed by comparison and contrast.

KEY WORDS:
Renaissance Venus Zephyrus
Botticelli Cupid The Three Graces
linear rhythm Flora The Horae (hours)
allegory Mercury

PUPILS SFOULD LOOK AND LISTEN FOR:

The pyramidal structure of the composition.

How compositional line leads our eye to the head of Venus framed by arch
of greenery and Cupid.

The balanced groupings of Flora, Zephyrus and the Horae on the right and
the Three Graces and Mercury on the left.

The choreography of dancing lines, their nervous strength, the liné;r
rhythms,

The balance between a romantic sersual subject and the restrained classical
mood. ,

SUGGESTED FOLLOW-UP ACTIVITIES:

1,

Have pupils write a paragraph in which they interpret the allegory in
"La Primavera." Before they write, discuss a good topic sentence for
such a paragraph. Tell them to develop their paragraphs by referring

to many specific details to describe Botticelli's idea of spring. :
Emphasize that the good paragraph, like the painting, must have several
specific detaila clearly related to the main thought. Draw a com-

parison betveen the title and over-all effect of the painting and the
topic sentence of the paragraph.

Have pupils write a paragraph in which they show contrasting moods in

the painting: What elements of Joyousncss are there? What elements
of sadness amd foreboding are there?

The teacher may wish to extend this practice in interpretation to
oral work., Plan a panel presentation on the influence of classical
myths on art. Use selected prints from Metropolitan Seminars in
Art, assigning each of four to six panelists to study and report on
one print. See suggested prints under RELATED MATERIALS for this
lesson. If the teacher prefers, a bulletin board display of these

matericis might be used as the basis for a class discussion of the
use of mythological figures in art.

14
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SUGGESTED RELATED CREATIVE ACTIVITY:

Tell the class something of the story of Wagner's Tannhauser.
Have them listen to a recording of the overture and Venusberg
Music from the opera. RCA Victor LM - 2119 entitled "Munch Conducts
Wagner" has a reproduction of a detail from Botticelli's "The Birth
of Venus" on the album. The pupils might then compare Wagner's and

Botticelli's impressions of Venus. Stravinsky's '"Rites of Spring" may
may also be used in this conjunction.

RELATED MATERIALS:
Prints:

John Canaday. Metropolitan Seminars in Art, Portfolio D, "Venus
Revisited." (New York: Tne Metropolitan Museum of Art, 1959.)
Note: Botticelli, "The Birth of Venus" - Plate DI

Tura, "Allegorical Figure," - Plate D3

diCosimo, "Vulcan and Aeolus" - Plate D5

Mantegna, "Parnassus" - Plate D6

"The History of Aeneas and Dido" - Plate D8

Bellini, "The Feast of the Gods" - Plate D11 -

John Canaday. Metropolitan Seminars in Art, Portfolio 9, "Tempera
and 0i1." (New York: The Metropolitan Museum of Art, 1958.)
Note: Titian, "Venus and Adonis" - Plate 104

John Canaday. Metropolitan Seminars in Art, Portfolio 11, "The
Artist as a Social Critic." (New York: The Metropolitan Museum

of Art, 1958.)
Note: Boucher, "The Toilet of Venus" - Plate 127
. From CGreek mythology have come many of our metaphorical ex-
pressions:

GREEK INFLUENCE ON VOCABULARY:

Herculeau task - an enormous undertaking
Stygian gloom - darkness as im approach to Rades
Achilles heel - weak spot .
Titan - a superhuman

Promethean gift = a godlike gift
Odyssey - a long, eventful journey
Narcissism - love of self

Between Scylla and Charybdis - between two equilly terrible dengers
Olympian - godlike

Ambrosial - like food of the gods

Apollo - a handsome man
Adonis - a pratty youth

Laurel wreath - symbol of victory
Olive branch - symbol of peace

15
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CULTURAL ITEM: "“THE DEATH OF SOCRATES" (Film)
27 min., B & W, McGraw-Hill Book Company
Young America Series, narrated by Walter Cronkite

"THE DEATH OF SOCRATES" (Print)
by Jacques Louis David
Plate 126 (Portfolio 11), Metropolitan Seminars in Art.

CURRICULUM AREA: Our Ancient Greek Heritage
Class discussion

PURPOSES:

To compare the pictorial approach of the painting and the narrative
approach of the film in describing the death of Socrates.

To introduce the story of Socrates in order to emphasize the importance
of ideals, virtue, and logic.

SYNOPSIS:

One of the seeds which prompted the ultimate decline of Greece was its
lack of foresight. The great city-state of Athens, for example, main-
tained its own liberty by depriving its neighbors of their freedom. An
exception to the fifth century B.C. Athenian mind was Socrates, the
philosopher. He believed that justice, wisdom, and statemanship would not
develop and endure while men were ignorant of the principles of right
conduct. His beliefs and teachings.eventually caused him to be condemned
to death in 399 B.C. The film portrays Socrates' refusal to escape, his
explanation of the meaning of freedom, and the serenity with which he
drinks the hemlock potion. His strength is contrasted with the weakness
of the system which caused his death.¥*

David's intent in his painting was to portray not only a tragedy of
the ancient world, but also an illustration of self-sacrifice which
could serve as an ideal for the French Revolution.

SUGGESTED PREPARATION OF THE CLASS:

1. If the class has already studied the Odyssey, the history of Greece

can be compared with the Odyssey in at least one respect: it was a long
journey, which had a beginning, a flowering, and an end. It is appropriate
to mention the age of Pericles in a unit on the Odyssey because it marks
the beginning of the end of the Greek empire.

2. Review for the class some of the most important events in the history

of Greece: the Mycenaean civilization and the Trojan War, classical Greece
and the age of Homer, and the golden age of Athens. Point out that in
little more than a thousand years Greece grew from its feudal origins in
Mycenae to an age of enlightenment and accomplishment never since duplicated,
and finally to its demise as a province of the Roman Empire. An examination

*Socrates never wrote, We know of him through Plato. So was there a
Socrates?

16
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of the death of Socrates helps tc identify the greatness of Homer and
Socrates by highlighting wvhat Greece had become.

A
E2 st e

: 3. David's painting of the death of Socrates marks him as an almost modern

¢ artist. The scene is very carefully drawn: ordered, forceful, disciplined.
"It suggests none of the sensuousness or opulence so prevalent in some of the
4 art prior to the French Revolution. Instead, there is a calculated rigidity
’ intended to underscore the spirit of the Revolution. It seems to praise

£ virtue, self-denial, idealism, and masculinity. As such, it served some

i of the purposes of the Revolution.

PUPILS SHOULD LOOK AND LISTEN FOR::

] 1. In the film:

. Why Socrates has been condemned to death.
. Why he refuses to escape.

. The explanation of the meaning of freedom,
. The manner in which he meets death.

2. In the print:

. Evidence of a masculine approach to the setting.

. A sense of order and self-control in the design.

. The contrasting attitudes of Socrates and of his friends.
. The strength of character revealed.

SUGGESTED FOLLOW-UP ACTIVITIES:

; l. The foilowing questions are suggested for discussion following the
: showing of tte film and print:

. Do you think Greece was as much concerned with gods and goddesses
in Socrates' time as it was in Homer's?

. Upon what did Socrates rely for his convictions: myths or logic?

. Why was escape from prison unacceptable to Socrates?

Was the issue for which he died important enough to warrant such

an action?

What lesson is there for us today in this event in Greek history?

Is there also an inherent weakness in our system?

: 2. Discuss the reasons why men are always concerned with ideals and

; virtues. Define and discuss words such as: ideal, virtue, logic,

A reasoni, discipline, self-denial, and philosophical order. Ask pupils
to express their ideas on one of these topics.

RELATED MATERIALS:

1 Book:

§ Horizon - "Was Socrates Guilty as Charged?" (Volume II, no. 6, July,

] 1960) (One pupil might report on this article and show the illustrations
; by means of the opaque projector))

Reccrd:
Apology and Death of Socrates, NCTE, Champaign, Illinois.
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CULTURAL ITEM: "OUR INHERITANCE FROM HISTORIC GREECE" (Film)
12 min., Color, Coronet Films,

"THE STYLE OF A BATTERED BOXER" (Photograph)
Life Magazine, July 19, 1963.

"DISCUS THROWER" (Photograph)
Life Magazine, January 4, 1963,

i "A SCHOOL OF MANNERS" (Photograph)
i Life Magazine, March 8, 1963,

CURRICULUM AREA: Our Ancient Greek Heritage
Vocabulary

PURPOSES :
To show generally our indebtedness to ancient Greece.

To show particularly our indebtedness to Greece for much of our
language.

SYNOPSIS:

; We are indebted to the Greeks for many aspects of our life today.

From the Greeks we have: columms on a house or public building; words

' such as "plastic" and "telephone" and "botany;" ideas of citizenship,

{ government and sportsmanship. The very design of our stadiums, as well

' as our current emphasis on physical fi¢ness, can be traced to the ancilent
Greeks., Even our clothing during certain pericds of fashion has shown
the influence of Greek design. Perhaps most important, however, is the
debt we owe the Greeks for large portions of our language: many base
words, prefixes, and the very word "alphabet" as well as many letters.

AT L IR ST W

SUGGESTED PREPARATION OF THE CLASS:

. 1. To introduce a study of our language and to develop an appreciation of
% derivation from the Greek, the teacher may wish tc begin by reminding

? pupils that we are indebted to the Greeks for some of our language. Place
; on the board a few terms in science, medicine, mathematics, sports,

d horticulture. Ask students for similar words to add in each category.
Lead to a recognition of certain root words such as '"photo" and certain
prefixes such as '"tele," in order to awaken interest in word study.

2. To further stimulate interest in words, point out that many words ;
have very interesting histories. 7The word "anatomy," for example, v 3
originally meant "cutting up the bo<,." Only through experimental ’

dissection have we gained our present knowledge of anatomy, so that the
word itself means knowledge about the structure of the body,

PUPILS SHOULD LOOK AND LISTEN FOR:

l. In the film:

18
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. The many ways in which we are indebted toc the Greeks.,
. Greek influences on architecture, on mathematics.

. Words derived from the Greek.

. Greek influences on design.

. Ideas and ideals inherited from Plato and Aristotle.

2. In the photographs:

. Realism in painting and sculpture.
. The grace that is inherent in Greek sculpture.
. Perfection of the human form as a Greek ideal.

SUGGESTED FOLLOW-UP ACTIVITIES:

1. After showing or using the photographs for a bulletin board display, :
discuss the history of such words as "athlete" and “athletics" and
"stadium" and "amphitheater."

. Capitalize on students' interest in athletics by informing them that
athletes were very well thought of in ancient Greece. The athiete
was frequently portrayed in the paintings and sculpture of the Greeks.
The word "athlete'" is another of our interesting words from the
Greek. Point out that the ancestor of our modern athlete was the ;
ancient Greek or Roman who entered the public games as a contestant 4
for a prize. Compare with our "prize fighter."

GRS e s

2. Ask pupils to write a paragraph on the relative importance of the athlete
in the life of ancient Greece ard the life of today.

EAC S S B S S T g

3. To develop vocabulary as well as interest in words, ask pupils to
classify other English words derived from the Greek. Classifications
might include: flowers (dianthus, centaurea, hyacinth, delphinium,
geranium); animals {chameleon, hippopotamus); gems (amethyst);
wmedicine (antibiotic, sarcophagus); science (photography, atomic).
Pupils may then be asked to develop other classifications and add to :
the 1lis. of illustrations such words as:

acme gymnasium pedagogue A
agony halcyon pneumatic !
alphabet hydraulic peaim ;
anthen hydreelectric sarcasm

calm hypersonic stigma

carol intoxicate stoic

chaos marmalade symposium

climate melancholy synchroton

climax orchestra synopsis E
diagnosis ' panic tantalize ]
electron parasite telephoto ;
enthusiasm pathos trophy E

4., Assign one or more of these words to each pupil. Ask each to write the
word, its part of speech, its origin and any interesting notes about its
origin on a 3 x 5 card fora classroom file or for a bulletin board display.
The word should be used in a sentence on the back of the card.

19




CURRICULUM AREA: Our Ancient Greek Heritage

PURPOSES:

CULTURAL ITEM: "LANGUAGE AND COMMUNICATION" (Film)

16 min., Color, The Moody Institute of Science.

Vocabulary

A==
0
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To develop an appreciation for our heritage of spoken and written
language.

To emphasize the vital role of language in the communication of ideas.
To make the student aware of his obligation to use language for good

rather than for evil purposes, and to communicate effectively with
others,

SYNOPSIS:

Men have always needed to communicate with each other. Language is a
precious tool, and we must realize our responsibility to use it for good
rather than for evil,

Man first learned to convey his ideas to others by gestures, and by
signs and symbols, and we still use these means today. Later, however,
spoken languages were developed. Today, there are about 3000 languages
and dialects. With the development of written language, man could not
only communicate with his contemporaries, but could learn from the ex-
periences of those who had lived before, and also could preserve the re-
cords of his best thoughts and accomplishments for the future.

Written language has developed through three stages: the pictographic-
with simple objects represented by symbols; the ideographic - with symbols
combined to represent ideas; and the phonetic - in which symbols represent
basic sounds or phonemes. The 26 letters of our alphabet have come down
to us from the Greeks and the Phoenicians. The 54 phonemes of our language
are represented by these 28 letters or combinations of these.

SUGGESTED PREPARATION OF THE CLASS:

It is important that pupils appreciate not only the importance of
language in their daily lives, but also their responsibility in the use
of this l-wnguage: to read well to fully understand the lessons from our
past, to speak well in order to communicate effectively with others, and
to write well in order to pass on the best of our present civilization
to later generations; to realize that nearly one-half of the world's
population can neither read nor write, and that the literate must teach
reading and writing to those who do not have these skills.

Ask the pupils to think about the various ways in which they are

dependent upon spoken language and upon written language in the course
of their daily life.




Tell the class that language is more than just reading words and !
speaking; that language’'is a history of the people who use it; that each ;
word represents some phase in the development of the people - some his-
terical change or some particular need,.

KEY WORDS:
symbol dialect phonetic
pictogram ideogram phoneme
pictographic ideographic rebus

PUPILS SHOULD LOOK AND LISTEN FOR:

. The ways in which we communicate - by spoken and unspoken means.

. Illustrations of the three stages of writing - pictographic, ideographic,
and phonetic.

. Influences of the Phoenicians on alphabetic writing.

. The role of the city of Byblos in the development of our written
language, and the words derived from the name of that city - Bible,
bibliography, bibliophile.

. Examples of the rebus. :

. Ways in which a language reflects the history and character of the people §
who speak it.

SUGGESTED FOLLOW-UP ACTIVITIES:

1. To further stimulate interest in a study of our language, the teacher F
might wish to assign the following topics for individual research and
a report to the class:

The Rosetta Stone.

Cuneiform.

Hieroglyphics.

Picture writing of the American Indians,

. Chinese writing.

. Cryptography.

. The role of the Peace Corps in teaching reading and writing.

The Each-One-Teach-One Plan for attacking illiteracy.
Have students get acquainted with the Oxfoxrd English Dictionary.

2. A discussion of the film might include such questions as: What ways
of communication by means of signe, symbols, and gestures did the
film show, Can you think of others? Why are there so many different
languages and dialects in the world? In what way is language a his-
tory of the people? What words have we added to our language in the
last fifty years? What do these words show about our history?

3. To build vocabulary, present to the pupils an interesting Greek root.
Ask them to list as may words as they can using this root. Then
ask them to guess at the meaning of the root. The fcllowing roots
might be used: arch, auto, bio, graph, homo, meter, neo, pan, phil,
scope, tele,
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4. The class might enjoy making a root tree for the bulletin board. The
root word may be pasted at the base of the tree; each branch is a word
made by combining the root word with a prefix or with another root word

5. Ask pupils to list on the board words they encounter in their reading
that have derived from the Greek, or they might enjoy preparing a
bulletin board display of advertising and trade names using words
borrowed from the Greei, :

6. An excellent source of vocabulary exercises and word games is Winnin
Words by Henry I. Christ. The teacher might wish to consider using
this very interesting text to supplement the work in literature and
compesition. Words by Ernst Knopf would be an excellent source for this
unit also, ~

7. Ask pupils to watch for words derived from other foreign languages.
During each quarter, the class might concentrate on words from a
particular source - Anglo - Saxon, Latin, Greek, French. Or students
might watch for words from many sources, attaching words to a class-
room map. All words could be put on 3 x 5 file cards and kept in a
classroom file for reference purposes. The words should be usad in
context on the backs of the cards and in class discussions.

RELATED MATERIALS:

Books:

Cave-Dwelling Carvers of 5000 Years Ago. (Horizon, Volume IV, no. 3,
January, 1962.)

Winning Words, Henry I. Christ. (Boston: D. C. Heath and Company,
Picturesque Word Origins. (Springfield, Massachusetts: G. and C
Merriam Company, 1933.) (CUE)

METAPHORICAL EXPRESSIONS WHICH HAVE COME TO US FROM THE GREEK,

Beware of Greeks be..ring gifts - Beware of a fatal gift presented under
friendly pretension.

A Cassandra utterance - words which foretell evil and are not heeded.
To work like a Trojan - work very hard.

To hector a person - to annoy.

When Greek meets Greek - two well-matched contestants.
Apple of discord - a cause for a Jdispute,

Siren - & beautiful woman who lures one to destruction.
Circe - a beacutiful woman whose charms can't be resisted,

To look tc ones laurels - take care lest ones good reputation for work
is lost.

Delphic worde - words that are mysterious and hard to understand,

A paean - gong of thanksgiving for deliveranceor triumph,

Midas touch - the power of making money.

A harpy - an old hag.

Amazon « & huge strong woman, :

Promethean fire - a gift of value to the world won through personal
suffering.

Argus - eyed - one who sees a great deal.
Olympian anger - Godlike wrath,
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PROJECT CUE INSICHTS Greek Influence on Vocabulary

Had 1t not been for the Grecks, we might call famfliar objects
such as the telephone and telegraph by quite different names.

. Doctors, scientists, and gardeners all use a language highly
dependent upon terms of Greek derivation.

. Proper names such as Sybil and Philip came from the Greek.

. What a loss owr language would suffer if we removed every
word ending in “ology" or "graph" or “phone" for example.

» Three sources of words derived from the Creek were architecture,
music, and mythology.

Th2 glory of Greece was reflected in her spleandid architecture.
The post-and-lintel comstruction, the cciomnades, the styles of
columns, the architrave, the frieze, and the cornice were models
for later periods of architecture. Many terms used in Greek archi-
tecture have become part of our zrchitectural terminology, in
addition to the words “architec%'" and "architecture" theaselves:

acanthus Corianthian wetope
Acropolis cornice parastas
anthemion crypt perigtyle
arch Doric pylon
baluster Ionic theater
caryatid lyceun triglyph
' tympanum

The word "music" to us meang a specific art. In ancient Greece, it
meant any of the arts under the patronage of the Muses, daughters of
the heavenly Zeus and the earthly Mnemosyne. Music (the many arts)
was therzfore considered to be half divine and half human. Music was
a vital part of the intellectual, emotional, and social life of amcient
Greece and was considered to have a fundamental connection with well-
being. To the Greeks, a healthy person was like a well-tuned instru-
ment, and this simile has been carried over into many of our current
expressions:

body tone high strung
in tune with the world all unstrung
fit as a fiddle feeling low
a harmonious relationship a tug at the heartstricgs

We also think of music as connected with moods: we speak of mood
music; we think of minor music as related to sadness, and dissonance
as related to tension; we use music in therapy. To know the Muses
is to be able to appreciate many allusions in poetry:

Calliope - epic poetry Erata -~ erotic poetry
Thalia - comedy & bucolic poetry Urania - astronomy
Melpomene - tragedy Clio -~ history
Terpsichore - dancing Buterpe - lyric poetry
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CULTURAL ITEM: “THE POETRY OF VASES" (Photogrepks and text)
Life, July 19 1963
“"RICHES ON THE WHARVES™ (Photographs and text)
Life, March 8, 1963

WHOMAGE 70 THE GODDESS®™ (Photogrephs and text)
Life, March 8, 1963

(Book) Shirley Glubok: The Art of Ancient Greece
(New York: Atheneum, 1963. Pages 4-11)

CURRICULUM AREA: Our Ancient Greek Heritage
Creative Writing

PURPOSES:
To use a study of Greek vases as an incentive to creative writing..

To compare the grace and rhythm of a beautiful piece of pottery with
the grace and rhythw of a poen.

SUGGESTED PREPARATION OF THE CLASS:

Creek vases ave extremely beautiful and are noted for their grace,
balance, rounded lines and decorations. The decorations frequently depict
the daily lives of the people, as well as the stories of the gods and
heroes. The vases were sometimes painted black, while the figures remained
the patural color of the clay; sometimes the figures were painted upon the
natural color of the background.

Many of the vases were used as containers for oil, which was most
fmportant in Grecian life., It was used for food, burnes in lamps, and
rubbed on the bodies of athletes. Other vases were used for perfume,
wine or water.

PUPILS SHOULD LOOK AND LISTEN:

Subtle grace of shape of objects; varied sizes of vases.
Coloring in the pottery.

Types of scenes and subject matter portrayed.

Indications of trade that helped Athens prosper.

Indications that all citizens of Athens attended the festival in
honor of Athena, the city's goddess.

. The grace and beauty of people and animals.

SUGGESTED FOLLOW-UP ACTIVITIES:

1. To test pupils' ability to observe details, the teacher may ask them
to discuss the pictures as they are shown on the cpaque projector.

2. Ask pupils te choose one of the scenes presented on a Greek vase and

write a descriptive paragraph or a poem, imagining the sounds, feeliugs,
smells or tastes associated with this situation.

24




AR AL R DLttt e S e B S LR A S i T S TR L T R A LR L R R G, AR R AN
L N

R A e o VOV

oL AR AN AN AR TS O REN SO W A A RS TSRO 25 A .

‘a

“ 3. Have pupils pretend to be citizens of Athens writing for a newspaper
or magazine, Their assigmments might include:
« A short story or news item based on one of the scenes depicted on a
, vase, :
« An editorial about some sculpture: the head of Zeus, Venus, Apollo.

! « An article about the architecture of the Parthenon. :
. An advertisement for jewelry or clothing. !
4. A good class might enjoy reading Keats' "Ode on a Grecian Urn," in

which the poet describes an imaginary urn, a composite picture based on

‘ his study of the marbles and large vases in the British Museum. After

] they have studied the poem, noting its beautiful rhythm, ask the pupils

4 to identify the particular qualities of the Greek vase which Keats

comments on.

RELATED MATERIALS:

1 Filmstrips:

} We Visit Greece. (Eye Gate House) |
Picture Stories of Ancient Greece., (Flory Films) i
{ Books: 1

f The Enigmatic Urn. (Horizon, Volume V, No. 8, Movember, 1963.)

. A Hand of Greek Art, by Gisela Richter. (London: Phaidon Press, 1959)

S

=] ;

. :
:
; == :
4 ¥ -'.\ |
i MY
/ W\ 4
i , 7 ;
{ !
g
{ |
; ,
| ;
< |
’ fl‘ _
: IRRERES ‘

'

i

{ H I t
] : : ' I ‘
3 Py !
- [} N ]
: ..L.LA..LJ |
i |
A ]
3 it
3 DORIC CORINTHIAN :
:'
:
, 25 -
: 1
] ' B
i
9 id
jt b
,‘ \)‘ 1;
¢ it

N'l: MCW T —— s : T A P W VL W T T P A Y G W7k A = VO T2 LMo R e A o - T
N




CULTURAL ITEM: “THE ILIAD" (Pilmstrip)
Encyclopedia Britannica Films
Great Classics in Literature
&5 frames, Color.

CURRICULUM AREA: Our Ancient Greek Heritage
Epic Poatry - The Iliad

PURPOSES :

To introduce a unit on the study of the epic poem and the read-
E " ing of the Odyssey. '

To provide a background of the tale of the siege of Troy for i
the appreciation of the character Odysseus (Ulysses). !

SYROPSIS :

When Paris (son of Priam, king of Troy) eloped with Helen (wife of 4
Menelaus, king of Sparta), Menelaus induced the Grecks to lay siege to
Troy. The siege lasted ten years until Troy was taken and burmed.

Homer's tale covers the last year of the siege, the quarrel between
Agamemnon and Achilles, the combat between Paris and Menelaus, the
changing fortunes of the Greeks and Trojans as the gods align themselves
on each side in the battle, the retreat of the Trojans behind closed
gates after the slaying of Hector by Achilles.

; SUSGESTED PREPARATION OF THE CLASS:

1 Give the class some background for the filmstrip. The action of ]

| Homer's tale takes place about 1200 B.C. The Greeks were great story :
tellers and perhaps their great poet, Homer, was the greatest of them

4 all, Several separate stories such as the combat between Paris and

: Agamemnon and the combat between Achilles and Hector, are woven into

this story of the last year of the Trojan War. Pupils may want ¢o watch
for ideas they may use to tell stories.
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Explain that Greek gods developed from myths which today are thought

£o have been based partly wpon historical fact, smd partly on propaganda, ]

religious rituals, and fantasy. 4

i KEY WAMES: 1
Al

Agamemnon - Adax . Paris ]

Achilles ' Patroclus Pandarus i

Menelaus Poisadon Priam 3

| Diomedes déus Nector 3
Odyssews Apollo Aeneas 3
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PUPILS SHOULD LOOK AND LISTEN FOR:

. The reason for the quarrel between Agamemnon and Achilles.

. The plea made to Jupiter by Achilles' mother.

. The system of deciding a great war by the single combat of
individual champions. ,

. The meeting of the gods to debate the war; their aligmment on

each side.

The importance to the Greeks of the presence of their hero,

Achilles.

SUCGESTED FOLLOW-UP ACTIVITIES:

1. The teacher may suggest a class discuscion based on the items listed
above,

2. Discuss the clements of good storytelling. Give pupils an oppor-
tunity to use American legends, myths, and superstitioms as a basis
for their own storytelling.

3, Review vith the class the story of Odysseus (Ulysses) who devised
the horse that led to the fall of Troy. Tell the class that at the
point where Homer's story stops, Virgil continues the tale in the
Aeneid. He describes how the city was taken and burnt, and then
continues with the adventures of Aeneas who escapes from the burning
city, flees to Italy, and there marries the king's daughter and
succeeds to the throne.

4. Ihtroduée the Odyssey as an account of Odysseus' ten-year adveature

in returning home after the Trojan War. Use the recording,
introducing the Odyssey, '"Many Voices."” (English CUE Kit

RELATED MATERIAL:
Film:
“Nomer's Age of Neroces," Horizon, Volume IIX, ¥o. 3, January, 1561,
Pilmstrips:
“The Great Age of Warriors: Homeriec Greece"
The Epic of Man ]
Life Filmstrips - ' 1
68 Frames, Color. .
"Homer"

Eye Gate House
26 Frames, Color.

Recording:

Many Voices. (English CUE Kit) Producer
Caedmon Records
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CULTURAL ITEM: “ULYSSES" (Filmstrip)
64 frames, Color, Photoplay Filmstrips

"MANY VOICES" Part 3 (Recording)
Harcourt, Brace

CURRICULUM AREA: Our Ancient Greek Heritage
Epic Poetry - The Odyssey

PURPOSES :

To review the story of the Odyssey (most classes read only three or
four episodes) and to introduce the main characters so pupils may
| have greater appreciation for the episodes read.

To compare the reading of lines from "Song of the Sirens®
with their reading of this episode in their text.

; SYNGPSIS:

% Ulysses, hero of Homer's Odyssey, is an outstanding figure in epic

i literature, After Helen and burning Troy, Ulysses set out for his home,
but he was to experience ten years of strange adventures before he again
saw his wife Penelope and son Telemachus.

He and his men escaped from the land of the lotus eaters and the land

. of the one-eyed giants, the Cyclops, only ts be blown off course and left

? with only twelve ships. Only with the aid of Mercury was he able to resist
' Circe, but he lost all his men. Detained seven years by Calypso, he
finally made his way to Phaeacia. -

In Phaeacia, there were games in his honor, and Nausicaa and her
father, King Alcinous, implored him to tell the tales of his many ad-
ventures: in the cave of Polyphemus, with the sirens, and with Scylla
and Charybdis. At last, disguised as a beggar, he returned home to
Ithaca to be reccgnized at first only by his dog Argus. After a fight
with the suitors of his wife, he is recognized by Penelope and Telemachus,

e G U PR S LA

KEY NAMES:
Ulyr=es Antinous Polyphemus Scylla
Pe..elope Argus Cyclops Charybdis
7elemachus Mercury Circe Navzicaa

Alcinius
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SUGGESTED PREPARATION OF THE CLASS:

, Tell the class that the Odyssey is epic poetry based on an actual
: event, the Trojan War. The teacher may have pupils write a definition
g of epic poetry in their notebooks.
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The locale of this tale of adventure may be found on a mep - ancient
Troy, Mount Olympus, Ithaca. The word "odyssey" today means “wandering”
and pupils may be asked to determine the reasons for the present usage of
the word after they have read the epic.

The Odyssey takes place after the Trojan War and is preceded by the
Iliad, an account of that war. The version they are about to read is an
episodic one, for the Odyssey is a full-length book. Suggest that some
pupils may wish to read all this important classic, for its characters
express the same human drives and conflicts that human beings have faced
through the ages: courage, daring, initiative, frustration, doubt and
hope. Suggest(for 9th graders) the Rouse translatéon.

PUPILS SHOULD LOOK AND LISTEN FOR:

l. In the filmstrip:

o Indications that this is an epic poem.
o The suspense and excitement of each of his adventures.
o A sense of the characterization of Ulysses as the Greek ideal.

2. In the recording:

. The interpretation of "Song of the Sirens.”
. Ways in which this interpretation might differ from their own.

SUGGESTED FOLLOW-UP ACTIVITIES:

1. Have pupils open books to the "Song of the Sirens™ while listening to
the recording. The teacher may use the recording to help pupils im-

prove their own oral reading habits. Pupils may discuss such questions
as:

o What word pictures and figures cf speech seem more important to
you because of the reading?

o Why does listening to the epic enhance enjoyment of the
adventure? Dces it increase temsion and suspense? How?

2. Assign individual oral reports on:

o The function of the name: Odysseus (Ulysses)
. The adventure in the land of the Lotus Eaters.
o The adventure with the Cyclops.

o The adventure with Circe.

3. Ask students to write a character analysis of Ulysses, showing what
traits of character were revealed by each of his adventures.

4. Read selected episodes from Ody isey.

RELATED MATERIALS:
Homer's Age of Heroes (Horizor, Volume III, No. 3, January, 1961)
The Odyssey (reverse: "The Iliad" - Spoken Arts Recording, No. 833)

29




CULTURAL ITEM: "IHE ACROPOLIS" (Film)
10 min., International Film Bureau.

CURRICULUM ARFA: Our Ancient Greek Heritage
PURPOSES :

To acquaint students with the purposes history, structure and enduring
charm of the Pathenon, world symbol of beauty.

SYNOPSIS:

This beautiful film presents both a mocel showing how the temples of
the Acropolis locked when they were still intact in the 17th Century and
how they 150k today. The Partheno., commonly held to be the world's most
beautiful building, is described in detail. The reasons for its perfection
and the subject matter of its decor and of its hi:~ory are revealed. Other
temples of the Acropolis and nearby areas of note are shown in color. The
narration discloses the mythological background and uses of these temples
by ancient Greeks,

SUGGESTED PREPARATION OF THE CLASS:

To prepare students for effective viewing of the film;

1. Secure Life tearsheets from CUE English Kit. Display pictures of the
Acropolis and the Parthenon. Explain that in ancient times people built
& fort on this hill for protection. As a town grew up around the hill,
temples were placed on top in honor of the gods who they hoped would pro-

tect the city.

2. Tell the story of the contest between Athena and Poseidon to become the
patron deity of the city. Explain that the Parthenon was built in honor

of Athena.

3. Use Life tearsheets to illustrate as you explain the Panathenaic pro-
cession.

KEY WORDS:
agora Poseidon Erectheum pediment
Athena saffron Propylaea lapiths
frieze citadel sanctuary centaurs
Aristophanes caryatides Dionysius

PUPILS SHOULD LOOK AND LISTEN FOR:

. The agora (market place).

. The way the temples looked till the 17th Century.

. The optical illusicns which are part of the Parthenen's perfection.
. The battle of lapiths and centaurs on the metopes.

« The remaining sculptures of the pediment.
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procession2i on the inner frieze.

colossal statue of Athena.

Erectheum, sacred spot where Athena gave the olive tree.
Temple of the Maidens (Caryatides).

Propalaea (gateway) and temple of Athena Nike.

erea dedicated to Aescepulis.

theatre of Dionysius.

SUGGESTED FOLLOW-UP ACTIVITIES:

To

further understandings of the glory and achievements of ancient

Greece, use the Life Tecrsheets to illustrate as you discuss:

l.
2.
3.
4,

The perfection of the architecture of the Parthenon (see Insight
sheet on architecture),

The significance of the battle of centaurs and lapiths, which
symbolized the forces of ctivilization and barbarism,

The height of Greek culture as revealed by presence of the theatre
used for education of the people; the beginnings of medicine.
Explain that Greek temples were relatively small inside because:

. Post-and-lintel construction in st:one would not span great distanccs.
. The climate was warm and ceremonies were held outdoors, so only
the priests went inside.

SUGGESTIED RELATED ACTIVITIES:

To

further enhance appreciation of the ancient Greeks:

. Read to or tell students about the Panathenaic procession.

. Show slides of Greek sculpture,

. Have gtudents read myths concerning Athena, Dionysius, Poseidon

« Acquaint students with the symbolism of Athena's owl and the
caduceus.

SUGGESTED RELATED CREATIVE ACTIVITIES:

Ask students to write on the subject, ‘How the Buildings of the
Acropolis Reveal and Recall the Glory of Ancient Greece."
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CULTURAL ITEM: '"THE FALL OF ICARUS" (Print)

CURRICULUM AREA: Our Ancient Greek Heritage

PURPOSES:

by Brueghel the Elder
Plate 79 (Portfolio 7), Metropolitan Seminars in Art.
"MUSEE DE BEAUX ARTS" By W. H. Auden. (Poem)

Lyric Poetry

To give one exampie of the influence of mythology ou ilyric poetry.

To enable students to compare a print and a poem as to their respective
interpretation of & myth.

SUGGESTED PREPARATION OF THE CLASS:

PUPILS SHOULD LOOK AND LISTEN FOR:

" Like many of the Greek legends , the tale of Daedalus and his son, Icarus,

has a moral interesting te both artists and poets. Daedalus, whose name
meang “cunning worker," killed one of his pupils in Greece. Consequently,
he took nhis son, Icarus, and fled to the island of Crete. There they
were put in prison for having offended the king. Daedalus, the craftsman,
built great wings with feathers and wax so that he and his som could
escape by flying away. Icarus vwas warned not to £fly too high, but he dis-
obeyed and fiew too close to the sun which melted the wax on the wings.

He fell inte the sea and perished. Thus, the myth is concerned with the
downfall of man which results from pride or vain ambition.

Pieter Brueghe the Elder, a rixteenth century Flemish painter, has

used the Greek legend to iliustrete man's lack of concerm with individual
tragedy. His intent seemg to be that he wishes to illustrate the point
that personal suffering is insignificant in the total scheme of life.
Brueghelhas painted this scene with a virtual disregard for the death

of Icarus. The plowman, the shepherd, the ship, the whole land- and

-geascape are serene, No one notices the small splash and death of the .

fallen Icarus. Thus we see the painter's message: in the continuing
drama of life the existence of one person is unimportant,

The most conspicuous figure in the painting.

The lack of concern of the plowman and the shepherd.
The elaborste ship about to set sail.

The quiet of the surrounding land and sea.

The use of soft colors to establish a sense of serenity.,
The small splash of the fallen Icarus.

SUGGESTED FOLLOW-UP ACTIVITIES:

1. Both the legend of the fall of Icsrus and the painting by Brueghel have
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meanings which are beyond the actual description of the event.

One suggested follow-up activity, therefore, is to expand the universal
concept explicit in each of the works. One possible expansion is the
study of W. H. Auden's lyric poem. "Musee des Beaux Arts';

About suffering they were never wrong.

The 0l1d Masters: how well they understood

Its human position; how it takes place

While someone else is eating or opening a window or just
Walking dully along;

How, when the aged are reverently, passionately waiting

For the miraculous birth, there always must be

Children who did not specially want it to happen, skating

On a pond at the edge of the wood :

They never forgot

That even the dreadful martyrdom must run its course

Anyhow in a corner, some untidy spot

Where the dogs go on with their doggy life and the torturer's hcrsse
Scratches its innocent behind on a tree.

In Brueghel's Icarus, for instance: how everything turns away
Quite leisurely from the disaster; the ploughman may

Have heard the splash, the forsaken cry,

But for him it was not an important failure; the sun shone

As i* had to on the white le_s disappearing into the green
Waier; and the expensive delicate ship that must have seen
Something amazing, a boy falling out of the sky,

Had somewhere to get to and sailed calmly on.

2. Discuss with the students some of their reactions to events and
occurrences which were of vital concern to others: the individual
tragedies of war, the conflicts in the civil rights issue, a recent
airliner crash, the injury or death of a famous person, How did
they feel? Te what extent did the occurrence really affect their
daily lives?

3, To further student understanding of arts relationship to life
study Auden's poem,

SUGGESTED PROCEDURE:

Explain to the class how Auden shows arts importance by his initial
comment that Old Masters were never wrong about suffering. The
“ploughman" and the '"delicate ship'" were placed there by the artist
in a2 planned way. This is the difference between nature and art,
No matter how realistic a work of art may seem, it is a planned
presentation.
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Through selecting, discarding, arranging, focusing or fusing certain
elements the arts evokes emotion in the cbserver., Auden says that
art can provide answers we cannot get from ordinary life.

Stanza 1 is a symbol of ordinary life, Stanza 2 is designed for the
specific purpose of chowing the central idea of a work of art, human
suffering. By arranging his material in this way, the painter
prcduced a scene which scrikes us forcefully with the message:

no one cares when cther suffer,

By choosing Icarus as a young man with every reason to live, Breughel
intensifies pathos for no one notices him or cares. By first showing
1ife, then art Auden not only discusses the creative process but also
demonstrates it by presenting the ordinary view and then the artists
view,

For a constrasting point of view, the class might note the quite
different philoscphy of the 17th century metaphysical poet, John
Donne, in his '"Meditation 17":

No man is an Island, intire of it self; every man is a
plece of the Continent, a part of the maine; if a
Clod bee washed away by the Sea, Europe is the
lesse, as well as if a Promontorie were, as
well as if a Mannor if they friends or of
thine owne were; any mans death dimin-
ishes me, because I am involved in
Mankinde; And therefore never
send to know for whom the
: bell tolls: It tolls
for thee,
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RELATED MATERIALS:
Filmstrips:

Myths and Legends,
Eye Gate House.
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CULTURAL ITEM: "THE SEASONS" (Recording)
by Vivaldi, Part 1, "Spring"

CURRICULUM AREA: Our Ancient Greek Heritage
Lyriec Poetry

PURPOSES:

‘ To give one example of the influence on music.

§ To introduce the composer Vivaldi, and to compare the first concerto
of "The Seasons'" with "La Primavera" by Botticelli.

? To prove to students how familiarity with mythology helps in under-
: standing mythological allusions in poetry.

{ To show the interrelationship of art, music, and poetry in the
” statement of a theme -~ the coming of spring.

SUGGESTED PREPARATION OF THE CLASS:

T TR AR R AR T et

The class has already studied the print of Botticelli's "La Primavera"
or "Spring" and should review it briefly before this lesson., If the
class has not studied the print, it should be shown at thigs time.

SRR RIS et AR R R

"rhe Seasons" is a series of four concertos for string orchestra

: with violin solo. Vivaldi, born in Venice about 1670, became a

? violinist and priest, nicknamed '"the red priest" because of his hair
&nd ruddy complexion. He taught music at an orphanage for 37 years,

- composed, and toured widely as a soloist. Vivaldi, like many composers
of his time, wrote many works that told a stery or described sounds and
feelings. ''The Seasons'" is such a composition, imitative of the sounds
and sights and feelings of each of the four seasons. Running along the
margin of the score are bits of four sonnets, which we believe Vivaldi
wrote, each part of the score representing in music what is described
in the sonnet.

The first concerto tells of the coming of spring, the sounds of the
i birds and fcuntains and soft breezes. Next we hear the sounds of a
§ storm, but it pasgses and the sonnet ends on a festive rustic note.
Because of the allusion to Zephyrus 2nd dancing nymphs, and because of
the contrast of mood in this compesition, we are reminded of "La
Primavera" by Botticelli,

TETRETR AT T AT ST R Rl T Them

KEY WORDS:
? concerto ' allusion allegro
55 imitative music gonnet largo

PUPILS SHOULD LOOK AND LISTEN FOR:

. The sounds of spring and how they are achieved by musical effects.

35




. The contrast in the three movements: (I) Allegro - the joyous

sounds of spring; (II) Largo - the sounds of the storm; (III) Allegro -
the happy time after the storm.

- Ways in which the musical composition might be compared with "La
Primavera,"

. The theme of the composition.

SUGGESTED FOLLOW-UP ACTIVITIES:
\

; l. Give the pupils copies of the poe m "Spring" and suggest that as

' they listen to the recording they try to associate each part of the
compcsition with a phrase or line of the poem. Point out that some
of the original imagery of the poem may have been lost in translation.

2. The teacher might wish to discuss impressions received from the

; recording., How many different sounds and impressions were heard?
What kind of a setting did Vivaldi have in mind? Would this setting
be like that in Botticelli's painting? Why or why not? Exactly

; what is the difference between appreciating a description of spring
E Painted by an artist, told by a poet, played by an orchestra?

| What particular understandings are necessary in each case?

: 3. Study this poem presumably composed by Vivaldi, and illustrated by
the first concerto of "The Seasons:"

3 Spring has come and joyously

: The birds all hail it with a happy song

| And Zephyr's breaths on fountains play
5 Which answer with sweet murmuring sounds.

But soon the blackening sky shrouds o'er

And come Spring's heralds - lightning and

thunder. ‘

Then quiets the storm and birds

Renew once more their song's enchantment.

Then on the verdant, blooming lea

Tc gentle rustling of the foliage

Sleeps the goatherd, his faithful dog
beside.

To festive sound of rustic pipes

Dance nymphs and shepherds on loved
heath

Adorned with all Spring's beauty.

SUGGESTED RELATED CREATIVE ACTIVITIES:

1. What allusions in this poem are to figures you can identify in

Botticelli's print? Write a paragraph comparing Vivaldi's and
Botticelli's feelings about spring.

2. Read poems about spring and then ask pupils to write a short poem
about their impressions of this season. Ask them to use two or more
2llusions to mythological figures found in the Botticelli painting:
Venus, Mercury, Graces, Flora, Zephyrus, Hours, Cupid.

4
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CULTURAL ITEM: "THE NOVEL: WHAT IT IS, WEAT IT'S ABOUT, AND WEAT IT DOES"
Encyclopedia Britannica Films - The Movel
34 minutes, Color.

CURKICULUM AREA: PFocus on People, Places and Times
Study of the Novel - "Great Expectations"

To make pupils aware of elements common to all novels by showing
excerpts from several great novels.

To lead pupils to an understanding of the differences between a
great novel and one that is merely entertaining.

SYNOPSIS:

This is the first of four filmed lessons on the novel written by
Clifton Fadiman, commentator for the films., As this film begins, each
of four actors reads the first sentence from a great and well-known
movel. Mr. Fadiman poimts cut that these openings give a hint of how
different the four novels are, yet they all have one thing in common:
they stir the reader's curiosity and make him want to read more. Novels
are also alike in that they have plot, characters, setting, and style.
Excerpts from "Pride and Prejudice" and "A Farewell to Arms" illustrate
how different styles can be.

Novels also differ as to form. The horizontal novel is one in which
» the events o 'ur in normal sequential order. "Great Expectations,"

g vhich traces events in the life of Pip in chronological order from
childhood to maturity, is a horizontal novel. The vertical novel does
not present the events in chronological order. By means of flashbacks,
dreams, and memories, the story unfolds, and we leara not only what
happens to the characters but also what goes on in their minds. The
convergent novel develops two or more plots and sets of characters and
ther: brings these together at a crucial moment.

The novel is about love and adventure in the broadest use of these
two terms. The novel also deals with an analysis of character. The novel
does three things: it entertains, it instructs, and it creates "a world
that never existed - and which i{s immortal” and makes this world and the
characters in it believable.

The final scenes of this film -take the viewer into the world of Charles
Dickens to meet Mr. Micawber, the Fat Boy, Mr. Squeers, and Uriah Heep.

SUGGESTED PREPARATION OF THE CLASS:

i. The novel is an important art form featuring one of the most appealing
of the communication arts - the story. Discuss with the class some of
their favorite stories and attempt to define reasons why stories are ap-
pealing ard attractive to people.
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2. Point out that the film has three main parts: a definition of the
novel, a description of the basic ingredients of the novel, and a
discussion of what the novel does to and for the reader.

PUPILS SHOULD LOOK AND LISTEN FOR:

Essentials common to most novels.

The explanation of the statesents "Style is the man himgelf™ and "The
novel is a short-cut to experience.”

Definitions and examples of the horizomtal novel, the vertical novel,
and the convergent novel.

The elements of love and adventure "in their lsrger sense.”

Purposes of the novel.

Technijues used in presentation of the lesson: Mr. Fadiman as lecturer
and commentator, dramatized excerpts from novels to illustrate his
points, use of photographs of authors, use of the mursl on whaling as a
backdrop for the scene from "Moby Dick."

SUGGESTED FOLZLOW-UP ACTIVITIES:

1. Clifton hdﬂnn's discussion leads directly to the study of'Great

!znetatlono. The logical follow-up of the filn, therefore, is the
reading of the novel. The remaining films in the series may be shown
during or £ollowing the study of the novel.

2. To make certain pupils understand the different patterns that novels

may have, ask them to give several exsmples from their reading of
horizontal, vertical, and convergent novels.

RELATED CREATIVE ACTIVITIES:

1. One point made by Mr. Fadiman was that if two authors were given the

sama2 plot outline and told to develop a story using the game characters
in the same getting, the regulting novels would be quite different
because of the individual style of ea:h author. To prove this theory,
the teacher might give the class a very brief plot outline of a story
unfamiliar to the group. Ask the students to develop a story from

the outline. When they have finished, have them compare their results.
They might also enjoy hearimg the or!.gi.nal story from which the out-
line was taken.

2. Additional suggestions for writing and discussion activities are given

in the brochure which accompamies the film.

RELATED MATERIALS:

Filus:

Great Expectations
Oliver Twist

Both from United World
Films, 221 Park Avenue ; ~
South, New York, New ‘

York

Pt~
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CULTURAL ITEM: '"EARLY VICTORIAN ENGLANT AWD CHARLES DICKENS" (Film)
Encyclopedia Britannica Films -~ The Novel
34 minutes, Color.

CURRICUIUM AREA: Focus on People, Places and Times
Study of the Novel - "Great Expectations”

To enrich the study of "Great Expectations"or any other novel by
Dickens through an analysis of the aspects of Victorian England
which Dickens "reflected, attacked, and transcended.”

To heighten appreciation of the novel by making the reader aware
of some of the contrasts of the age.

SYROPSIS:

The film begins with a scene from "Victoria Regina," introducing
both the peviod and the queen whose tastes and personality so affected
the age. Clifton Fadiman points out that the age of Victoria was
characterized by startling contrasts: bad taste and artistic effort,
morality and hypocrisgy, prosperity aand poverty. Views of the Great
Exhibition of 1851 and excerpts from the diary of Sarah Gooder, eight-
year-old coal carrier imn a mine, point up this contrast.

Mr. Fadiman points out thet Dickens reflected, attacked, transcended,
and ignored parts of the age he lived in, His work reveals his own
miserable, lower-class originus. He most often deals with the problems
of the very poor, or the enexgy and initiative and foolish pretensions
of the middle-class. Certain important facets of Victorian life he
never touches upon: the clergy, the landed gentry, the aristocracy,
the great pergonalities of the age.

A series of dramatized excerpts from Dickens' novels reveals some
aspects of the age commented upon and attacked by Dickens: middle class
aspirations in "Great Expectatioms,” pious morality im "Little Dorrit,"
the tyranny of the Victorian father in "Hard Times," the unhappiness
that often underlay the "proper, placid, and pleasant! exterior in
"Little Dorrit."” These sceanes show the Victorian preoccupation with
growth, prosperity, optimism, and realization of need for reform,

Mr. Fadiman points out that all these conflicting patterns of Vice
torian life are interwover imto the plot of "Creat Expectations" and
the film ends with scenes from the opening chapter of the ncvel.

SUGCESTED PREPARATION OF .THE CLASS:

Charles Dickens, most popular of Victorian noveli s, was loved by
readers in America as well as England. From the time “The Pickwick
Papers" was first published, people wept and laughed over his char-
acters and eagerly awaited the next installment of his current novel.
Dickens' particular talent sesmed to be his ability to create completely
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plausible characters ir what were actualiy caricatures. This is true,
perhaps, because they move against a very real background of the lower
and middle class society that Dickens knew so well, and, perhaps, be-

cause Dickens wrote to correct as well as to picture the age,

Dickens drew attention to the poor, the underprivileged, the ex-
ploited - and he lived toc see steps taken to correct the aduses he
had called attentioa to. At his burial service in Poet's Corner in
Westminster Abbey, a welli-deserved tribute to this great novelist was
in these words: 'Works of fiction are great instructors of this world.
We can hardly exaggerate the debt we owe to Charles Dickens.”

e .

PUPILS SHOULD LOCK AND LISTEN FOR:

o Insight into the Victoriam backgrcund provided by the stage settings
for the dramatized excerpts from the novels - the eiegant surroundings
of the palace in the opening scene, Victorian decor in scenes from the
novels.

o Use of photographs of Queen Victoria, Disraeli, Florence Nightingale

1 and others, and use of the water color sketches of the Crystal Palace,

to give the viewer a sense of the Victorian world. ,

| o Evidence of bad taste and materialism ia the Victorian painting, "“The

‘ Suffering Husband."

: o Evidence of the contrasts in Victorian life.

% SUGCESTED FOLLOW-UP ACTIVITIES:

1. Have students read the first chapter of "Great Expectations." Discuss
reasons why this is not only a dramatic beginning for a novel but also
a good scene to dramatize, as in the film they have just seen. Ask
them to watch for other scenes that are equall; dramatic. The teacher

: may wish to begin planning at this time a series of dramatizacions by

: students at the conclusion of the reading. What lessons about pre-

: senting an effective episode have they learned from the film?

: 2, Assign individual students to read about and report on these aspects
f of Victorian life: the 1ife and influence of Queen Victoria, art and
: architecture, interior decoration, fashions, the Victorianm novel.

f 3. The teacher may wish to use the "Many Voices" recording, "Introducing
Great Expectations” by Paul Rogers. (English CUE Kit)




CULTURAL ITEM: “GREAT EXPECTATIONS - I"
“GREAT EXPECTATIONS -II"

Encyclopedia Britannica Films - The Novel
34 sinutes each, Color.

i Introducing Great Expectstions, (Recording)'Many Voices."
; CURRICULUM AREA: Focus on People, Places and Times

i Study of the Novel - "Creat Expectations"
PURPOSES :

To serve as lihe basis for review and discussion of the novel 'Creat
Expectations." '

To highlight the structure, chzracterization, style, and larger

meanings of the novel, and thus to stimulate critical thinking on
the part of the puplils.

To ensble pupils not only to review the main narrative lines of

the novel but also to identify and comsider the meanings behind
the narrative.

SYNOPSIS:

1. "Great Expectations - Part I"

Mr. Fadimanreviews the main elements of the plot of "Great Expectations.'
Pip's meeting with Magwitch, the meeting with Estella and Miss Havisham,
his spprenticeship to Joe Gargery, his imtroduction to Herbert Pocket and
the beginning of his search for respectability ia London. Selected
scenes also reveal two main themes of the novel: the theme of the

: prison, literally and figuratively, and the theme of Victerian respec-
i tability.

2. "Great Expectations - Part II"

In this second film on "CGreat Expectations,” Mr. Fadiman leads the
viewer to look more closely at the underlying mesnings of the story. As
he says at the beginning of the film, "...one of the differences between
2 good novel and a poor one is that with the gcod novel you can take a
crucial episode......and place that episode against z larger, deeper
background of thought.”

Selected scenes from the novel ave interpreted by Mr. Fadiman to show
something of this "larger, deeper background of thought® « the stramge
relationship between Pip and;Magwitck, and the parallel relationship
between Estella and Miss Havisham, which point up the folly of one per-
son's trying to use another to furZiter his owr purposes; the illwstrzation
of the philosophy of Kant that z human being must be valued for himself:
the tragedy of self-delusion; and, most important, the Victorian wall of
false gentility which Pip breaks through in his progress toward maturity.




SUGGESTED PREPARATION OF THE CLASS:

"Great Expectations” is considered one of Dickens' most perfectly
written novels. Dickens has woven a story from two incidents - a woman
is jilted on her wedding day; a small boy helps an escaped convict -
related in that both incidents make Pip the victim of vindictiveness, 3
the vindictiveness of Miss Havisham against the man who hroke her heart, ;
&nd the vindictiveness of Magwitch against society. 1

The story is set against the backdrop of some important truths. All
of us must face the problems of growing uwp, and Pip's problems, though

in a country and at a time quite different from our own, are much like
those we all face.

PUPILS SHOULD LOOK AND LISTEN FOR: )

. The several kinds of "imprisonment" in this story.
- Evidence of suspense, foreboding atmosphere, the horizontal form; how

the films gave you greater understanding of these elements in the novel.
. The role of obsession in the plot.

. Coatrasts in character, zetting,conflicting values.
. The "larger meanings" behind the story.

SUGGESTED FOLLOY-UF ACTIVITIES:

1. The teacher may wish Lo use one or both of these films to stimulate
critical thinking sbout the novel. Class discussion might be based
on these questions:

. Why is this a particularly good example of horizomtal novel?

- Were the conflicting valaes from which Pip had to choose uniquely
those of the Victorian age? From what values must today's teen-
agers choose?

. What were the main themes of the novel? To what degree are these
themes - imprisomment, respectability, vindictiveness, self-
delusion - importamt .for wus to consider today?

- In what sense was Pip "imprisoned" by Magwitch? By Estella? By
Miss Havisham? By his own search for respectability? Have you
read any other stori<s in which the main character was "imprisoned?"

. Trace the changes in the development of Pip by describing carefully:
Pip, the frightened boy in the graveyard; the hopeful Pip who leaves
for London; Pip, the snob, whom Joe meets there; the disillusioned
Pip who learns that Magwitch Lad been his benefactor; the mature Pip. .

e T

2. Ask studenls to write on one of these topics:

- Comparison between the Victorian idea of respectability and the modern
idea cf status.

. Evaluation of "Great Expectations” according to Mr, Fadiman's criteria:

"A good novel can become part of your life. It can enlarge it, comment ;
upon it, ask it questions." ;

3. Listen to "Introducing Great Expectationa“ recording - "Many Voices." )
(English CUE Kit) :
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CULTURAL ITEM: "AMERICAN PAINTING IN HISTORY AT THE NATIONAL ART GALLERY" i
: (Filmstrip, lecture, script and recording) 3

Frame 58 - "A Friendly Call" by Chase -
Frame 60 - "The Lone Tenement" by Bellows - -
Frame 61 - "The Miner" by Luks ]
Frame 63 - '"New York Street in Winter'" by Henri ; 1
by Eakins f

Plate 22 {Portfolio 2), Metropolitan Seminars in Art

CURRICULUM AREA: Focus on People, Places, Times
Study of the Novel - Great Expectations

PURPOSES:

To correlate a brief study of late 1Yth Century art with the study
of a novel by Dickens.

To show the effect of the Victorian Age upon art as well as upon
literature.

To point out parallels between the novels of Dickens and the art of
the 19th Century, especially realism and social criticism,

SUGGESTED PREPARATION OF THE CLASS:

It is hard today to realize the human misery brought by industrialization
a hundred years ago. Craftsmen faced unemployment and debtors' prison, while
their places were taken by hordes of unskilled, poorly paid workers who
lived in miserable surroundings. We see the effect of this in Dickens'
novels in his protests against life in the prisons, the orphanages, the 1
poorhouses. We can also see the effects in the work of the 19th Century -
artists. There were realists like Gustave Courbet, who begar to portray
peasants and workers. Courbe-'s pictures of common people shocked many,
but in his treatment of everyday subjects and in his attention to detail,
there are many parallels with the work of Dickens.

Honore Daumier became known for his realistic studies. His lithographs, 1
poked fun at important people and the bourgeoisie alike through caricature, :
and his paintings often had as their subject matter the hardships of the
poor in an industrial city.

s

In Great Britain, a revolt against the fussiness and conventionality of
the Victorian Age was led by a group of painters known as Pre-Raphaelites.
They tried to recapture the natural simplicity and freshness found in art
prior to Raphael. The work of these artists - William Hunt, John Millais,
and Dante Gabriel Rossetti - was a kind of protest against the cheap,
machine-made bric-a-brac that flooded the market and filled Victorian
parlors.
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George Luks and George Bellows were among a group of American artists

known as the "Ash Can School' because of their handling of common subjects.

PUPILS SHOULD LOOK AND LISTEN FOR:

1.

"A Friendly Call"

. The fussy details of Victorian decor - the covering on walls
and furniture, pictures, cushions,

. Detail of the dress.

. Impression of a Victorian parlor.

"The Lone Tenement"

. Barrenness oi trees and river bank.

. Ways in which the artist achieves a feeling of lonzliness and
desolation.

. Contrast of the fire with the details of a wintery day.

"The Miner"

. The dark, somber colors.

. The impression of great strength in the man.
. The large, rough hands and coarse shoes.

"New York Street in Winter"

. Horse and cart.
. Cold, angular lines softened by snow.

“"Miss Van Buren"

. Honesty; lack of artifice.
. Warmth and simple beauty of an ordinary person .

SUGGESTED FOLLOW-UP ACTIVITIES:

1.

2.

Discuss the pictures as they are shown on the projector:

. What evidence of fussy pretentiousness do you see in the Chase
painting that would have been abhorrent to the Pre-Raphaelites?

. What evidences of realism do you see in these pictures?

. What similarities do you see between the miner drawn by Luks
and the character of Joe Gargery drawn by Dickens? What essential
quality are both Luks and Dickens emphasizing?

. Do you see why Eakins was not a successful, well-1liked portrait
painter?

The ceacher might 1ike to secure prints of the following paintings
for similar discussion:

. Gustave Courbet: '"The Stone Breakers." . Winslow Homer: 'Breezing Up."

. Honoré Daumier: "The Third Class Carriage."
. Francois Millet: "The Man with the Hoe.'"
. George Bellows: 'Both Members of This Club."
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CULTURAL ITEM: “HOW TO READ A RISTGRICAL NOVEL" (' .lmstrip)
McGraw-Hill Book Company
46 Frames, Color.

CURRICULUM AREA: PFocus on People, Places and Timecs
Study of the Novel - "Ivanhoe"

PURPOSES :

To define the ingredients of the novel and to point out the par-
ticular characteristics of the historical novel.

To guide pupils to appreciation of a historical novel.
SYNOPSIS:

The fiiwstrip describes simply and graphically the ingredients of
the novel: an introduction that starts the action and tskes the reader
into the situation, characters that fit the background, theme, plot

plan, conflicts, hero or heroine, rising action, climax, falling action,
tempo, and suspense.

The historical novel has, in addition, these special characteristics:
time - long ago; place - far away; atmosphere - the spirit of the times.

SUGGESTED PREPARATION OF THE CLASS:

One's appreciation of pzople, things, and books is dependent upon the
manner in which these are approached. A man's understanding of his
fellow men is rlways heightened when he knows the best methods to use in
trying to study and undergtand other human beings. So it is with books.
Ouwr appreciacion is heightened when we know the best methods to use in
trying tc study and understand a particular type of book.

Inform pupils that this filmstrip outlines methods by which their
appreciation of the historical novel can be increased. In the historical
novel, it is particularly importaant that they note the place, time, and
atmosphere against which the characters move as the plot develops.

KEY WORDS:
Atmospliere Plot Tempo
Intzoduction Climax Pace
Theme Rising action
Conflict Falling action

PUPILS SHOULD LOOK AND LISTEN FOR: Wﬁﬁﬁm

. The three parts of the novel.
. The special functions of the introduction.
. The graphic representation of plot, rising actiom, falling action, tempo.
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SUGGESTED FOLLOW-UP ACTIVITIES:

1. Novels can rarely be read in one sitting. As each part i read,
pupils should be prepared to think bsck over what has been read afl@
to digcuss it with others. it is also a good idea to discuss each
part of the film or filmstrip. A discussion of this filmstiip might
include the following questious:

.- Why is it important for the veader to be alert to the theme of a
novel?

. How can you tell whether the author has made the characters fit the
background?

. Is it possible to have & story without a plot?

. What causes suspense?

. Why do we enjoy wysteries?

2. It is suggested that the first 34 frimes of the next filmstrip in
this series, "How to Read Ivanhoe - Part 1," follow immediately as
preparation for the reading of "Ivanhoe."

3. Prepare to read the cpening chapters of "Ivanhoe," watching for the
"explosion" point in the introduction, the characters, and the back-
ground,

RELATED MATERYALS:
Film:
“Literature Appreciation: HNow to Read Novelg"

Coronet
11 minutes, Color.
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CULTURAL ITEM: "HOW TO READ IVANNOE - PART I" (Filmstrip)

McGraw-Hill Book Company
51 frames, Color.

YHOW TO READ IVANHOE - PART II" (Filmstrip)

McGraw-Hil) Book Company
45 frames, Color.

CURRICULUM AREA: Focus on Pecple, Places and Times

Study of the Novel - “Ivanhoe"

PURPOSES :
*

To apply the points learned from the previous filmstrip, "How to
Read a Historical Kovel," to the reading of "Ivanhoe."

To focus attention on the background, characters, and action of

“Ivanhoe."

NOTE: It is suggested that the teacher alternate viewing sections of
these two filmgtrips with reading sections of the novel. The
teacher may prefer either of two procedures: (1) to show a
section of the filmstrip to arouse iaterast and establish guide
lines for reading the corresponding section of the movel, and
then to assign the reading of that section, or (2) to read a
section of the novel first, and then show the corresponding
section of the filmstrip in order to review and to stimulate

discussion.
SYNOPSIS:
Part I, frames 5 - 34:

Sir Walter Scott takes the reader
back to England in the year 1194,
The action begins when the Palmer
accepts a challenge in the name of
Ivanhoe to fight the Templar in the
Tournament at Ashby.

The tournament will reflect the con-
flict between Normans and Saxons
dating from the Norman Conquest of
1066.

47

SUGGESTED FOLLOW-UP ACTIVITLES:

1. Discuss frames S5 ~ 34, in-
cluding questions such as:

. What is the tiwe and place?

. What is the point at which
the action begins?

. What is the essential con-
flict? What caused it?

. Which main characters are
Saxons? Which are Normans?

« Whe do you think the Pal-
mer 13?7 Whe is the Pilgrim?

2. Read Chapters I - VI of "Ivanhoe."
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SYNOPSIS: | SUCGESTED FOLLOW-UP ACTIVITIES:

Part I, frames 35 - 50: 1. Discuss frames 35 - 50, clud-

ing questions such as:
The Touvrnament at Ashby was at-

§ tended by Normans &nd Saxons . What insight into a medieval tour-
% alike. The most exciting event nament has the filmstrip given you?
was the defeat of the Templar by . Whe do you think the Disinherited
the Disinherited Knight, aided Xnight is? The Black Knight?
by the Bleck Knight. . What part do you think Johmn will
play in the story? The hemmit?
The first climax in the story was . What will be the next iwportant
the fight at Ashby. The second conflict in the story? o]
ciimax will be the clash at Tor- ‘
quilstone. 2. Read Chapters VII - XIX of "Ivanhoe."
Part 1I, frames 6 - 16: 1. Discuss frames 6 - 16, includ- K

ing questiocns such as:
At Torquilstone, Igaac, Rowena,

Rebecca, and Ivanhoe face sepa- . Is the tempo rapid or slow in this

rate difficulties while outside the part of the story? How do you tell?

castle plans are laid to rescue the . What four separate happénings are

Saxons. taking place simutaneously &t Tor-
quilstone?

With Torquilstone in ruins and the . At what point do the four happenings.

Saxons zaved, one climax remains =~ converge?

to -bring the Templar to justice. . Whe is the mysterious woman?

. What mysteries have beer cleared up?
Which, if any, remain?

2. Read Chapters XX - XXX1V.

Part 11, frames 17 - 45 1. Discuss frames 17 -~ 45, includ-

ing questions such as:
The final climax occurs at

Templestowe. . Row does the final climax differ from

the clashes at Rotherwood, at Ashby,
Rebecca demands and is given her and at Torquilstone? A
right to prove her csse against . What is at stake in this last clash 2
the Templar by a champion in between Norman and Saxon? :

trial by combat, . How is each of the links in the plot

, chain straightened out?

. Is the form ox¥ this novel vertical,
horizontal, or convergent?

2. Read Chapters XXV - XLIV.
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CULTURAL ITEM: "I'HE ABDUCTION OF REBECCA" (Print%)
by Eugene Delacroix
Plate 72, Mctropolitan Seminars in Art (Portfolio 6)

CURRICULUM AREA: Focus on People, Place: and Times.
Study of the Novel - Ivanhoe

PURPOSES:

To enable pupils to compare an artist's interpretation of a scene
from Ivanhoe with the novelist's descziption of that scene.

To show the corresponding interest of both the novelist and the
artist in the dramatic.

SUGGESTED PREPARATION OF THE CLASS:

The teacher may wish to review Chapter XVIII in which Cedric's party
is captured by DeBracy and his men.

The Middle Ages was a time of chivalry, crusades, feudal cuatcms, and
an increasing respect for women., It was inconsistent with the spirit of
the age, therefore, for a knight to resort to abduction in order to win
his lady. In Ivanhoe, however, Bois Guilbert was a cruel m&n who, in his
own words, had "many a commandment broken...." The painting depicts
Rebecca in a most seriouz predicament at the moment of her capture., Yet
she waz a woman of courage, cleverness, and presence of mind, who was
eventually freed from the bondage of her captor,

Delacroix was one of the most notatle leaders of Romanticism in
painting. The central idea and intention of the Rowmanticists was to
capture feelings rather than an impression of things around us. Conge-
quently, Delacroix's ideas are a combination of reality and allegory
(symbolic representation of ideas); he communicates those ideas with
color, energy and action.

This painting is a narrative, rcmantic composition of the capture of
Rebecca, daughter of Isaac, the Jew of York, in Sir Walter Scott's
Ivazhoe. She and her party are captured by Maurice de Bracy and Brian
de Bois Guilbert and taken to the castle of Torquilstone where Bois
CGuilbert attempts to make her his wife. Rebecca outwits the Templar,
however, until she is freed by the capture of Torquilstone by the Saxons.
Later, accused by the Templar of being a sorceress, she is saved by
Ivanhoe in a trial by combat, The painting deals only with the moment of
her capturas by Bois Guilbert but hints at the exciting action to follow
before Rebecca is finally “ree.

PUPILS SHOULD LOOK AND LISTEN FOR:

o Use of color to express the main idea,
o Use of action and energy to develop the narrative,
o The feeling communicated by the painting.
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. The turban and the color yellow to indicate that Rebecca was a Jewess.
. The Saracen slaves of the Templar, not the knight, who cozmit the
abduction,

Contrast between the strong brown arm of the Saracen and the pale body
of Rebecca.

. The action of the powerful rearing horse.

. The directing arm of the knight.

~V,,.,...,Nv,..,.,\-.‘.-(,,,_M__,,,..,.w.,,»..,mm,
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SUGGESTED FOLLOW-UP ACTIVITIES:

1. Appreciation of art depends in large measure upon one's willingness
to try to analyze, and one important aspect of analysis is looking
for particulars as well as the overall effect. Encourage the pupils,
therefore, to think carefully about the points in the above section.
Further questions for discussion of the print might include:

. How does the artist use color to make the eye look at the central
or most important part or the pairting?

. Kow does the artist indicate action to make the sceiic seem to be
more urgent?

. What are the purposes of using contrasting colors?

. How does the powerful horse help to tell the story?

. What devices does the artist use to indicate that the painting
depicts an abduction rather than aid to a woman in distress?

2. Have students compare details of the painting with details in
Chapter XVIII of the novel., In what respects are they alike?
What specific details in the chapter has the artist omitted?
Changed? What specific details in the painting have been created
by the artist? What purpose is served by this addition of details?

mmwmmf
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CULTURAL ITEM: "THE MEDIEVAL WORLD" (Film)
10 min., B & W, Coronet Films.
CURRICULUM AREA: Focus on People, Places, and Times

Study of the Novel - Ivanhoe Fﬁﬁ{ﬁm

To provide an understanding of the medizval period as background for
the reading of Ivanhoe.

PURPOSES:

To develop an appreciation of the novelist's use of historical incident
in weaving an exciting plot.

SYNOPSIS:

Views of York, England, with its remnants of the feudal world,
introduce this film. Medieval England had almost no certral government;
each fortified town was a self-sufficient unit of government and society.
Changes in this feudal way of life were evident, however, before the end
of the medieval period. The Crusades were, perhaps, the most influential
factor in the break-up of the feudal system, bringing many changes such as
the development of trade, expansion of the towns, new building of guild
halls and cathedrals, and development of universities,

By using.prints from Chaucer's Canterbury Tales and other medieval prints,
the film conveys a realistic impression of the dress, guild halls, great
cathedrals, and growing interest in music and literature and learning.

SUGGESTED PREPARATION OF THE CLASS:

. It was during the Middle Ages that the Crusades were organized to free
the Holy Land from Moslem rule. These expeditions brought about many
changes in the social and business life of Europe. One chauge was the
exchange of ideas which led ultimately to the end of feudalism and
the emergence from the hierarchical pattern of medieval 1life. This
film depicts several of the important changes.

. The setting of Sir Walter Scott's romantic novel, Ivanhoe, is medieval
England during the last decade of the 12th Century. Actually, however,
Scott has compressed into the brief time of this story historical events
covering about 400 years; the rivalry between Saxons and Normans growing
out of the Norman Conquest in 1066; the Crusades and the reign of Richard
the Lion-Hearted; and the height of the feudal period, with its erphasis
on chivalry and the tournament. The novel reflects many aspects of this
long period of history: the rivalry between Richard and John, the legend
of Robin Hood and his merry men, the persecution of the Jews, the
beginning of individual rights and a judicial system, the growth of
common law, and the emergence of a middle class.

. Discuss with the class the problems which so many social changes cause.
Suggest that social change often is accompanied by resistance and
strife, and that this was the situation at the time of Ivanhoe.

31

P2
et e e




PUPILS SHOULD LOOK AND LISTEN FOR:

. Reasons for the beginning of trade.
Types of architecture which reflected new religious, social, and
economic direntions.

. Reasons for the decline of feudalism.

. The beginnings of the university.

. The many facets of medieval life reflected in Ivanhoe.

SULGESTED FOLLOW-UP ACTIVITIES:

1. Discuss the film, including questions such as:

. Why were castles important in medieval England?

. What conditions caused the rise of cities such as York?

. What spiritual theme is suggested by the Gothic architecture
used in the cathedrals?

. What qualities and drives inherent in all men made life under
the feudal system hard to endure?

2. Extend the pupils' kncwledge of the medieval period by showing one or
more of the filmstrips, or illustrations from Horizon, listed under
RELATED MATERIALS below.

SUGGESTED RELATED CREATIVE ACTIVITIES:

1. To increase pupils' appreciation of the role of Locksley (Robin
Hood) in Ivanhoe, have them read one or more ballads about Robin
Hood such as '"Robin Hood Rescuing Three Squires' which begins:

"30ld Robin Hood ranging the forest all round,
The forest all round ranged he;

0 there did he meet with a gay lady,
She ceme weeping along the highway."

2. Because the ballad is an important part of medieval literature, have pu-
pils listen to recorded ballads, noting characteristics of ballad
subject matter and versification:

. "Allen-adale" by Sir Walter Scott is found on '"Many Voices for
Adventures in Reading.

. "English and Scottish Popular Ballads" (Folkways F C 3509)
offers a good variety of ballad types.

3, Pupils might enjoy composing ballads about some of the situations
in Ivanhoe, as, for example, the abduction and trial of Rebecca, the
plight of Athelstane, or the death of Ulrica.

RELATED MATERIALS®

Film:
English History: Norman Conquczt to the Fiftecenth Ceantury. (Coronet
Films)

Recordings:
Music of the Medieval Court and Countryside. (Decca DL 9400).
English and Scottish Popular Ballads. (Folkways FC 3509).
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CULTURAL ITEM: "CHARTRES CATHEDRAL" (Film) -
30 min., Color, Encyclopedia Britannica Films, |

L N

CURRICULUM AREA: Focus on People, Places and Times
Study of the Novel - Ivanhoe o

R

PURPOSES : HL

To emphasize one aspect of medieval life - the spiritual influences.

To give pupils some understanding of the purposes, design, and

special characteristics of the medieval cathedral and to gain under-
standing of the spirit of the age as well as an appreciation for Gothic
architecture. ’ )

SYNOPSIS:

The cathedral was the symbol of the Middle Ages. It was a material
representation of the entire universe as medieval man understood it.
It was the means by which man could relate to God. Consequently, all
that was part of the cathedral was a reflection of the philosophy and
the spirituality of the age.

The spires, the arches, the statuary, the stained glass windowes and
the altars formed a composite wnich illustrated medieval man's faith, and
provides us with some bases from which our understandings can develop.
John Canaday, script writer and commentator for this film, calls Chartres
"a supreme expression of mystical faith, a towering synthesis of medieval
intellectualism, and a magnificent feat cf engineering." He points out
that the glory of the medieval cathedral was this fusion of faith,
intellect, and engineering.

Views of the cathedral today, models, floor plans, and animated
diagrams trace the history of this structure through several reconstruc=-
tions from the Romanesque period to the Late Gothic. Symbolism of the
spires, the portals, the sculpture, and the stained glass is explained
to the viewer,.

SUGGESTED PREPARTION OF THE CLASS:

The church and the cathedral were such an integral part of medieval
life that a more complete understanding of the church, its art and
design and its symbolism should provide a greater appreciation of the
entire period as well as of the literature of or about the period.

The medieval cathedral is the most eloquent architectural form ever
devised byma, and is a splendid and enduring tribute to his deep
religious faith, his intellect, and his engineering skill.

PUPILS SHOULD LOOK AND LISTEN FOR:

. Tne symbolism of the cathedral gpire.
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The reason for the mis-matched spires of Chartres Cathedral.
Why the symbol for God was space.

The two purposes of the stained glass windows.

The function of the flying buttress,

Characteristics of the sculpture.

The spiritual purpose of the knight.

Differences in the way medieval and modern man regard knowledge.

SIIGGESTED FOLLOW-UP ACTIVITIES:

*. Discuss the film, including quest.ons such as: g

. Why was religious faith so strong in the Middle Ages?

. In what ways is the medieval cathedral an expression of all that
is finest and most noble of the medieval period?

. Why was the cathedral often called the 'Bible of the Poor?"

. What are the properties of space which lead medieval man to regard
it as the symbel of God? How does this compare with modern mans
view of space?

. Why does Mr. Canaday refer to the medieval cathedral as "a
visible mystery:"

. Romanesque, Early Gothic, and Late Gothic architectural styles are
reprecvanted in Chartres Cathedral. What are the chief characteristics
of eacl. style? Can you identify each of the periods in this
cathedral.?

. How did medieval builders prevent the great walls of the cathedrals
from collapsing?

. To what degree is the spiritual life of the Middle Ages
reflacted in Ivanhoe?

2. To give students an example of a medieval churc: in England, the teacher
might like to show the filmstrip entitled "Four Great Churches." Frames
43-58 dezl with the church in Wells, Engiand. Discuss with students
the difference between a church and a cathedral. Point out that a church
is a building for public worship; a cathedral, also a church, is the
seat of the bishop and contains the cathedra, the chair of authority.

3. Many features of the art and architecture of the Middle Ages are men~-
tioned in later literature. The Gothic novel is one exampla of this.
To enable pupils to appreciate allusions to parts of the cathedral,
ask them to do research on, and to write brief descriptions of, the
parts of the great churches and cathedrals, such as:

Flying buttress Nave Facade
Steeple Apse Ribbed vault
Gargoyle Transept Inverted arch
Cupola Sanctuary Tapestry
Mosaic Altar Stained glass
Romanesque Early Gothic Late Gothic

RELATED MATERIALS:
Film:
Art of the Middle Ages. (Encyclopedia Britannica Films)
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CULTURAL ITEM: "“AMERICA'S NATIONAL GALLERY: 700 YEARS OF ART"
(Siides and Lecture) “
Selected slides: "Chalice of the Abbot Suger"™ - 2
"Enthronad Madonna and Child® - 3
"The Calling of the Apostles Peter and
Andrew" = 5
"Portrait of a Man" - 11 ]
"The David of the Casa Martelli™ - 13 :
Detail of NMumber 13 - 14 A
"The Conversion of an Aryan by Saint ]
Remy" = 27

CURRICULUM ARRA: Focus on People, Places and Times.
Study of the Novel -~ Ivanhoe.

PURPOSES:

To enable pupils to have a deeper appreciation of the Middle Ages
through a study of its art.

To give a representative sampling of medievgl art.
SUGGESTED PREPARATION OF THE CLASS:

The pioneers of thcught in the Middle Ages were philosophers who
oriented all facets c. life so that man had a system whereby he could
approach the mystical life and God. One consequence of this way of life
and thought was the buiiding of hundreds of great churches and cathedrals
to express man's inclination towards God., This religious fervor was also
expressed in much of the art from the 12th through the 15th Centuries.

At the end of the Middle Ages, there was a rebirth of thought and ert
that had been ignored for several hundred years. These slides illustrate
the awakening which was to come to fruition with the Renaissance, Notice
the changes in treatment of subjects between the 12th and 15th Centuries.

Discuss changes which have occurred in students' lifetimes. The
"shrinking world," the Space Age, changing alliances among nations, jet
airliners, new automobiles and fashiong, fads, habits and values ~ gll
are changes which have developed in little more than a decade, Compare,
then, the pace of progress in medieval times with that of today. Point
out that Margaret Mead says that the pace of change is so rapid today that
that a man born now will live in three diff: rent worlds.

PUPILS SHOULD LOOK FOR:

o "Chalice of the Abbot Suger." The dazzling richness of the chalice;
the chalice as a symbol of man's spiritual ccmmunion with God; the
purpose of the extravagance of the embellighment.

o "Enthroned Madonna and Child.™ The golden panel suggesting a heavenly
scene rather than a temporal one; the statue-like nature of the figures,
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completely divorced from the lmanity of man; failure of the painting

to give the viewer a feeling of intimacy with the Madonna; a reflection
of the spirit of the Middle Ages, which viewed man as a helpless creature
in a world filled with terror and evil, whose only hope was to renounce
the world and look to achieve happiness in heaven.

. ®The Calling of the Apostles Peter and Andrew." An increased concern -
with the physical world; the awareness of nature and of man's importance
in the scheme of things as seen in the figures, the boat, the net, and
the fish; evidence of the artist's concern with the worldly, a concern
not present in earlier art.

"Portrait of a Man." The interest in portraiture quite differemt from
the earlier artist's disinterest in the personalities of his fellow men;
the Renalssance idea of man as a creature of beauty and power, capable
of controlling his enviromment, no longer cringing in fear of God and
nature,

®The David of the Casa Martelli.” Evidence of revival cf appreciation
for classical antiquity; similarities to Roman sculpture in the toga,
the hair ribbon, the pose, and the absence of action; the neo-classic
style.

"The Conversion of zn Aryan by Saint Remy." The details of Notre Dame
Cathedral in the background; the humanly narrative quality of the
painting; the symbolism expressed in the figure of the man on the
ground with a demon cast out of his mouth.

SUGGEST.D FOLLOW-UP ACTIVITIES:

1. A more comprehensive understanding of the Middle Ages can be achieved
when one is familiar with the periods immediately preceding and
following. Appreciation of knighthood, chivalry, the Crusades,
feudalism, and mysticism can be increased when the spirit of the age
is known and understood, as it can be when it is identified in terms
of historical sequence. The following questions, therefore, are
suggested for discussion:

. Why were medieval artists concerned with portraying their subjects
®timeless?"™

. What was the ideal of the Middle Ages? To what did this ideal lead?
What social and economic changes prompted man to redirect some of his
attentions to the world around him?
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